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ABSTRACT 

This study explores the impact of Direct Communicative Language Teaching (CLT) 

on student engagement and critical thinking in an English for Specific Purposes 

(ESP) classroom. It aims to answer three questions: (1) How is Direct CLT 

implemented? (2) In what ways does CLT influence students’ behavioural, 

emotional, and cognitive engagement during English lessons? and (3) How do CLT-

based activities develop students’ critical thinking in classroom interactions? 

Conducted with 1 English lecturer and 15 undergraduate Geodetic Engineering 

students of Institut Teknologi Nasional (ITN) Malang, this qualitative study 

collected data through classroom observations and student questionnaires 

combining Likert-scale and open-ended items. The findings reveal that Direct CLT 

shifted the classroom dynamic from a teacher-centered to a student-centered 

environment, where learners actively participated, collaborated, and communicated 

meaningfully. Students demonstrated behavioural engagement through teamwork, 

emotional engagement through enjoyment and positive interaction, and cognitive 

engagement. The use of authentic, discipline-related tasks enabled students to link 

English learning with real-world communication and professional relevance. 

Overall, the findings indicate that Direct CLT effectively enhances communicative 

competence, critical thinking, and collaboration among engineering students, 

suggesting that ESP instruction should integrate communicative and contextualized 

pedagogies to better prepare learners for authentic professional communication. 

Keywords: Communicative Language Teaching (CLT), Critical thinking, English 

for specific purposes (ESP), Students’ engagement. 
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INTRODUCTION 

In the context of English for Specific Purposes (ESP), particularly within 

engineering education, communicative competence is essential for preparing 

students to engage effectively in professional and academic communication. As 

engineering students increasingly face the demands of professional and academic 

communication, the ability to engage effectively with peers, colleagues, and 
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industry stakeholders becomes crucial. In the field of engineering, this extends 

beyond basic fluency to include technical reporting, collaborative project 

discussions, and professional interactions where precision is as vital as clarity. For 

instance, students in disciplines like Geodetic Engineering must be able to present 

technical designs or offer specialized products to non-experts, requiring a blend of 

technical lexicon and communicative adaptability. Traditional teacher-centered 

instruction, however, often limits students’ opportunities to use language 

meaningfully and to develop higher-order thinking skills (Tezci et al., 2016; Gow 

& Kember, 1993,(Luna-Ríos, F. 2021; Ahmed Alsamadani, 2017). To address this 

gap, Communicative Language Teaching (CLT) offers an alternative approach that 

emphasizes interaction, authentic communication, and learner autonomy. 

Communicative Language Teaching (CLT) plays a pivotal role in modern 

educational paradigms, particularly in developing active student engagement in 

communicative scenarios that reflect real-world contexts. While Communicative 

Language Teaching (CLT) has been widely discussed in general English instruction, 

there is a significant research gap concerning the application of Direct CLT—a 

modified approach combining explicit direct instruction with communicative 

practice—within English for Specific Purposes (ESP) for engineering. Engineering 

students often prioritize technical mastery over linguistic competence, leading to a 

disconnect in traditional classrooms. This study addresses this gap by investigating 

how Direct CLT can bridge structural accuracy and professional communication 

needs, a niche that remains under-explored in current ESP literature. 

One of the fundamental principles of CLT is its focus on real-life 

communication scenarios, which allows students to practice language skills in 

relevant contexts. As noted by Metruk (2023), CLT has evolved as a response to 

grammar-oriented approaches, providing learners with opportunities to engage 

actively in conversations that mirror practical applications of language. This shift 

is essential in preparing students for real-world interactions, increasing not only 

their language proficiency but also their confidence when communicating in 

English. One of the core tenets of CLT is its focus on facilitating authentic 

communication. Research shows that students engaged in interactive and authentic 

communication exercises reported enhanced confidence and improvement in their 

English proficiency (Aswad et al., 2024). By integrating communication-focused 

methodologies into language education, CLT promotes active involvement, helping 

learners apply their skills in real-world scenarios. For engineering students, this 

includes contexts such as collaborative projects, technical presentations, and 

professional interactions pertinent to their field of study (Basireddi et al., 2025). 

The participatory nature of CLT not only contributes to linguistic skills but 

also fosters essential soft skills such as teamwork and problem-solving, which are 

crucial in engineering disciplines. Engaging in simulations of real-world tasks, such 

as project discussions and technical reporting, encourages students to practice the 

language in scenarios reflective of their future workplace. Consequently, when 

properly implemented, CLT can significantly bolster students' speaking abilities, as 

students exposed to task-based practices tend to show notable improvements 

compared to those taught through traditional methods (Basireddi et al., 2025). 
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The primary aim of CLT is to move beyond traditional rote learning 

methodologies that prioritize grammatical accuracy, immersing learners in 

authentic language use through diverse activities such as role plays, problem-

solving tasks, and group discussions. This shift towards experiential learning has 

been shown to enhance not only linguistic fluency but also behavioural, emotional, 

and cognitive engagement among students (Eroz & Akbarov, 2015;Fadilah, 2018). 

By actively participating in communicative interactions, students develop critical 

thinking skills necessary for reasoning, negotiating meaning, and analyzing various 

perspectives, which are essential in both academic and professional settings (Zare 

& Biria, 2018; Herreño-Contreras, 2023). 

Research indicates that CLT enables learners to construct meaning in 

authentic contexts, promoting a more profound understanding of language as a tool 

for communication rather than merely a set of grammatical rules (Eroz & Akbarov, 

2015;Fadilah, 2018). For instance, Higgins & Elliott (2011) emphasize that 

experiential learning can lead to learners developing a heightened awareness that 

allows them to influence and navigate organizational dynamics effectively. This 

resonates with the goals of CLT, as students become more than just passive 

recipients of knowledge; instead, they engage critically with content that reflects 

personal, social, or professional realities. 

Moreover, the pedagogical implications of CLT highlight its role in 

facilitating critical thinking and learner autonomy. As noted by Zare & Biria (2018), 

Zare and Biria, the development of critical thought is essential in English for 

Specific Purposes (ESP) contexts, as students are often required to engage in 

discussions that transcend simple language use. Thus, the active participation 

fostered by CLT supports deeper learning processes, encouraging students to take 

responsibility for their learning through self-instruction and self-evaluation. 

Communicative Language Teaching (CLT) has been recognized as an 

effective method to bridge the gap between teacher-centred and students-centred 

methods. By emphasizing interaction, authentic communication, and student-

centred activities, CLT encourages learners to develop their communicative 

competence in practical contexts (Chang & Suparmi, 2020; Qasserras, 2023). A 

study from Chang & Suparmi (2020) indicates that CLT actively involves students 

in language learning through activities such as pair or group work, information gap 

tasks, and the use of real-world materials. This methodology contrasts sharply with 

traditional approaches that prioritize rote memorization and grammar-focused 

instruction (Chang & Suparmi, 2020); M. Alwazir & Shukri, 2016).  

Moreover, the systematic review conducted by Qasserras (2023) highlights 

the global acceptance of CLT within ESL and EFL settings, asserting its relevance 

in enhancing learners' communicative competence. This perspective is reinforced 

by research that emphasizes that CLT not only fosters linguistic skills but also 

incorporates cultural and contextual awareness, which are vital for students in 

technical fields (Zhang, 2023; Luo, 2024). Understanding the interplay between 

communication and context is particularly relevant for engineering students, who 

must often navigate complex information and collaborate across diverse teams. 

Despite its recognized benefits, implementing CLT faces various challenges 

in different educational settings, such as cultural resistance and systemic barriers 
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within educational systems, resistance from some educators accustomed to 

traditional methods, and the necessity of adapting CLT techniques to fit specific 

classroom environments (Sherwani & Kilic, 2017); M. Alwazir & Shukri, 2016). A 

study from East (2021) showed that the preparation and readiness of the educators 

in the implementation of CLT is very important. His study showed that educators 

tend to love grammar-translation approach because they feel too comfortable with 

it and did not want to try another one. Direct CLT specifically addresses these 

challenges by acting as a transitional framework; it retains the structured, explicit 

guidance that teachers are 'comfortable' with while systematically shifting the 

classroom toward communicative goals. By providing this direct structural support, 

it lowers the barrier for educators resistant to purely implicit methods. Research by 

Chen (2016) Chen reveals that successful CLT implementation requires careful 

consideration of curricular design and teaching strategies that encourage higher-

order thinking. The contextualization of this teaching method allows educators to 

tailor their approach, thus addressing the unique language needs encountered in 

specific domains like engineering education (Han, 2022). 

The discussion of Communicative Language Teaching (CLT) has evolved 

predominantly within the realm of general English language instruction; however, 

there is limited research focused on Direct CLT. Conceptually, Direct CLT is a 

hybrid pedagogical construct that bridges the 'fluency-accuracy' divide by 

integrating Direct Instruction—characterized by explicit teaching of linguistic 

structures and guided practice—with the core tenets of CLT, which prioritize 

meaningful interaction and functional language use. This approach is legitimized 

by the need for focused communication in technical fields, where learners require 

both the structural precision of technical lexicon and the ability to deploy that 

language in real-world professional scenarios. In engineering programs, students 

frequently view linguistic competence as a secondary concern, a perception that can 

lead to diminished motivation. Consequently, there is an urgent need for innovative 

pedagogical methods that move beyond rote learning to foster professional 

relevance and intellectual stimulation. Mulis & Blouin (2024) argued that 

engineering students often regard English as a secondary subject, which 

necessitates innovative pedagogical methods to enhance relevance, engagement, 

and intellectual stimulation in their learning experiences. By integrating the 

structural clarity of direct instruction with the functional application of CLT, 

educators can better address the specific communicative demands of the 

engineering field. Such an approach not only enhances student engagement but also 

ensures that language acquisition is perceived as an essential tool for professional 

success. 

Regarding the implementation of Direct CLT, some studies indicate that 

traditional language teaching methods, such as grammar-translation and direct 

methods, are still favoured in many engineering educational settings (Yung, 2023; 

Luo, 2024). In their study, Shaukat et al. (2025) mentioned that educators still used 

grammar-translation method because they saw this approach was essential to help 

the students of engineering department to achieve their technical proficiency in 

English. Similarly, Shrivastava & Shrivastava (2021) argued that grammar-

translation approaches align with traditional methods prevalent in many educational 
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contexts, helping to foster a strong foundational knowledge that is crucial for 

students who need to master technical language skills. This reliance on conventional 

approaches can lead to a disconnect between the language learning experience and 

the practical communication skills that these students require in their professional 

lives. In many engineering contexts, educators still favor grammar-translation 

methods, viewing them as essential for technical proficiency. However, this reliance 

creates a critical disconnect: students may master technical lexicon but lack the 

practical communication skills required for global professional environments. This 

study argues that Direct CLT is the necessary 'middle ground' to solve this issue. As 

noted by Qasserras (2023), while CLT has a recognized emphasis in many 

educational settings for its ability to promote interactive learning and 

communication efficacy, engineering contexts have not fully explored this 

potential. The need to adapt CLT principles to accommodate the unique demands 

of engineering lexicon thus becomes critical in addressing students' perceptions of 

English ((Namai, 2021). 

Institut Teknologi Nasional Malang is an institution focusing on 

Engineering disciplines where direct CLT was applied by the English lecturer. 

Attempting to close the gap between linguistic theory and real-world application, 

the lecturer has shifted to using Direct Communicative Language Teaching (CLT) 

in this technical setting. This study tried to understand not only the pedagogical 

execution of these methods but also their profound impact on the student 

experience. Therefore, this study aims to explore how Direct Communicative 

Language Teaching (CLT) is implemented in an ESP classroom for engineering 

students and how it influences their engagement and critical thinking. By exploring 

various aspects of classroom dynamics, the investigation seeks to address three 

pivotal research questions: (1) How is Direct CLT implemented in the classroom? 

(2) In what ways does Direct CLT influence students’ behavioural, emotional, and 

cognitive engagement during English lessons? and (3) How do Direct CLT-based 

activities develop students’ critical thinking in classroom interactions? 

By addressing these questions, the study seeks to contribute to the 

understanding of Direct CLT’s pedagogical potential in technical education 

contexts. It offers insights for ESP practitioners to create more meaningful and 

reflective learning experiences. This approach seeks to bridge the gap between 

structural accuracy and communicative fluency, ensuring that language acquisition 

aligns with the high demands of professional fields.  
 

 

RESEARCH METHOD 

Research Design 

This study employed a qualitative descriptive design supported by descriptive 

statistic to examine the classroom implementation of Direct Communicative 

Language Teaching (CLT) and its effects on student engagement and critical 

thinking. The qualitative approach was chosen to capture the natural classroom 

interactions, behaviours, and perceptions of both the lecturer and students in an 

authentic learning environment. 
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Participants 

The research was conducted in the Geodetic Engineering Department of a private 

university in Indonesia. The participants consisted of 1 English lecturer and 15 

second-year engineering students enrolled in an English for Specific Purposes 

(ESP) course. The participants consisted of 20% male and 80% female students 

coming from all areas ofs Indonesia, such as Malang, Batu, Pasuruan, Lumajang, 

Kediri, Kendari, North Kalimantan, Balikpapan, and Dompu Regency. 46.7 % of 

the participants are from Senior high school and vocational high school 

respectively, while another 6.7% participants are from Madratsah Aliyah. The 

students’ English proficiency levels varied from low to intermediate although 

46.7% of the participant have been learning English actively for more than 10 years, 

40% of them in the range of 6 to 10 years, and 13.3% are between 1 to 5 years of 

active English learning. The lesson observed focused on the topic “Offering a 

Product,” which was designed to simulate real-world workplace communication 

tasks relevant to their field. 

Research Instruments 

This study used two instruments which are observation and questionnaire. Both 

instruments were all self-constructed to fit the needs based on aims of this study. 

Data Collection 

Data were collected through two main instruments: 

1. Observation sheet used to record the classroom activities, teacher-student 

interactions, and evidence of engagement and critical thinking. The observation 

focused on five indicators: (a) lesson structure, (b) authenticity of materials, (c) 

teacher’s role, (d) student collaboration, and (e) language use. 

2. Questionnaire consisting of both Likert-scale items and open-ended questions, 

distributed after the class to capture students’ perceptions of their engagement 

and critical thinking during the communicative activities. The questions in the 

questionnaire were delivered in Bahasa Indonesia to avoid bias for the students 

to give their responses.  

Data Analysis 

Data were analyzed using thematic analysis, following the multi-staged process 

outlined by Braun & Clarke (2006). The analysis proceeded through three primary 

coding stages: first, open coding was used to identify initial concepts in the 

observation notes and open-ended questionnaire responses; second, axial coding 

was applied to group these concepts into broader categories; and finally, selective 

coding was used to establish the overarching themes of behavioural, emotional, and 

cognitive engagement. Theme development was an iterative process where 

recurring patterns were mapped directly to the research questions. 

To ensure the findings' trustworthiness, several strategies were employed: 

(1) Triangulation: data from classroom observations were cross-referenced with 

student questionnaire responses to ensure consistency; (2) member checking: 

preliminary findings were shared with the participating lecturer to verify the 

accuracy of the classroom descriptions; and (3) peer debriefing: the coding process 

and thematic labels were reviewed by a colleague to minimize researcher bias. The 

findings were then interpreted to illustrate how Direct CLT supported students’ 

engagement and critical thinking in an ESP setting. 
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Research Procedures 

The classroom observation was conducted in a 100-minute session. Prior to the 

lesson, students were instructed to bring one random item from home and list it in 

a WhatsApp group to avoid duplication. In class, they were divided into four groups 

and assigned a task to create a company and promote their products using English. 

The lecturer acted as a facilitator, guiding the learning process while allowing 

students to collaborate, negotiate, and present their ideas. After the class, the 

researcher sent questionnaire to the students via Google Form to get their ideas and 

perspectives related to the use of Direct CLT. 

 

FINDING AND DISCUSSION 

Finding 

The data obtained from classroom observations and student questionnaires were 

interpreted qualitatively to capture the authentic classroom dynamics and students’ 

perspectives. The analysis focuses on answering three questions: (1) How is Direct 

CLT implemented in the classroom? (2) In what ways does Direct CLT influence 

students’ behavioural, emotional, and cognitive engagement during English 

lessons? and (3) How do Direct CLT-based activities develop students’ critical 

thinking in classroom interactions? The results are organized according to the three 

research questions to ensure a coherent discussion as follows: 

RQ 1. The Implementation of Direct CLT in the Classroom 

The application of Direct CLT was characterized by a fundamental transition in 

pedagogical focus and classroom roles. 

Teacher-centered input shifts to student-centered tasks 

In this CLT-based lesson on "offering a product," students brought random items to 

form diverse group collections. Each group created a plausible company name and 

prepared a sales pitch for the lecturer. During a 30-minute preparation phase, 

students engaged in negotiation, creative role-assignment, and collaborative 

discussion. This student-led process ensured every member had a speaking role. 

The high level of engagement demonstrates the successful application of a student-

centered approach within the Direct CLT framework. This initial task preparation 

is illustrated in Figure 1. 
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Figure 1. The task before the class starts 

 

The integration of real-life and discipline-related materials 

The lecturer integrated authentic materials which was workplace 

communication scenarios “offering products” to make learning more meaningful 

for engineering students. The students seemed to enjoy their presentation and spoke 

English more confidently because they felt connected with the conversation. 

 

Lecturer as an active facilitator rather than corrector 

The lecturer acted as a facilitator, guiding and monitoring interaction instead 

of dominating the class. She minimized her own talk time (TTT) and maximized 

student talk time (STT); she just asked small questions to make the students talked 

more. She made a very small interruption to make the students more confident and 

to keep maintaining communication flow. As the evaluation, the lecturer made the 

correction in the end of the class while giving positive reinforcement and feedback 

. 

Promotion of a collaborative learning environment 

During the preparation of the presentation, the students were encouraged to 

work in pairs or small groups. They were seen helping each other use English for 

specific tasks like describing processes or explaining designs. The use of AI like 

ChatGPT or Canva were allowed to develop their idea. 
 

Figure 2. The Students’ Activity During Discussing, Negotiating, and 

Creating 
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Emphasize on language use over language form 

During the presentation, the students were seen made some mistakes in 

grammatical. Occasionally, the students found it difficult to recall the appropriate 

vocabularies in English. However, they understood well what they were talking 

about.  

 

RQ 2. Influence of CLT on Students’ Engagement 

Direct CLT demonstrated a strong positive influence across the 3 dimensions of 

students’ engagement: 

Behavioural engagement 

During the English lesson, CLT was seen influencing the student’s engagement. The 

data indicates a high level of agreement among students that communicative 

activities enhance their attention and participation. Specifically, the results from the 

Likert-scale questionnaire show that almost all participants perceived the 

interactive nature of Direct CLT as a primary driver for their sustained focus during 

the lesson. The data reflects a combined 93.3% of students agreed or strongly 

agreed that these activities increased both their attention span and their active 

participation, confirming the method's effectiveness for classroom management and 

engagement (Figure 3). Furthermore, student interest was exceptionally high, with 

100% of surveyed students reporting the class activities to be either interesting or 

very interesting (Figure4). This suggests the Direct CLT are highly successful in 

capturing student interest. Furthermore, observation noted several students 

voluntarily asking follow-up questions to other groups. Despite occasional 

struggles with pronunciation, students made determined efforts to use English for 

both presentation delivery and questioning. While active, some students were still 

noted to be heavily relying on their notes. In addition, the high level of participation 

was also quantified in the questionnaire results (Figure 5), with 66.7% of students 

reporting they were very motivated to engage in CLT, followed by 26.7% who were 

motivated, confirming the powerful motivating effect of CLT on classroom 

communication. 
 

Figure 3. The Benefit of Direct CLT in Students’ Engagement 
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Figure 4. The Benefit of Direct CLT in Students’ Interest 

  

Figure 5. The Benefit of Direct CLT in Students’ Participation 

 

Emotional  

Initial challenges were observed: a few students experienced frustration due to 

random group assignment which required the lecturer to act as a mediator to ensure 
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equitable role distribution and participation. However, the data reflects that 

approximately 80% of the students enjoyed interacting with peers (Figure 6). The 

lecturer strategically intervened during preparation by posing questions designed to 

prompt deeper thinking and encourage more elaborate explanations later. The high 

efficacy of this technique is supported by the data (Figure 7): 93.3% of students 

(categories 4 and 5 combined) agreed or strongly agreed that the lecturer’s questions 

successfully motivated active participation. This sense of self-assurance is 

substantiated by the findings (Figure 8), where 60% of students felt confident or 

very confident expressing ideas in English during tasks. Although a quarter 

remained neutral, the low percentage of students indicating a lack of confidence 

(13.3%) suggests the communicative activities are generally effective in fostering 

self-assurance. 

 

 

Figure 6. The Benefit of Direct CLT in Discussion 

 

Figure 7. The Benefit of Direct CLT in Active Participation 

 

Figure 8. The Benefit of Direct CLT in Developing Ideas 
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Cognitive  

Rather than relying on simple "what" or "who" questions, students naturally 

gravitated toward using "why" or "how". The quantitative data confirms this 

inclination (Figure 9): a significant majority of 66.7% (categories 4 and 5 

combined) reported frequently using "why" and "how" questions, indicating a 

preference for deep engagement and critical analysis over superficial information. 

A notable example involved a group successfully rationalizing the "sleeping 

company" name based on the diverse items they were selling (doll, medicine, plastic 

bag, and chopstick). They also constructively and critically responded to 

classmates' opinions, helping when peers struggled with idea development or 

translation into English. 93.3% of students (Figure 10) agreed or strongly agreed 

they possess good cooperative skills during communicative activities. Finally, 60% 

of students felt confident in offering new or alternative solutions, a notable third 

(33.3%) were neutral (Figure 11). This suggests that while a majority are confident 

in contributing novel ideas, this specific skill is still developing for a substantial 

group. 
 

Figure 9. The Benefit of Direct CLT in Creating Questions 

 

Figure 10. The Benefit of Direct CLT in Developing Class Communication 
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Figure 11. The Benefit of Direct CLT in Developing Alternatives in a 

Discussion 

 

RQ 3. How do CLT-based activities develop students’ critical thinking in 

classroom interactions? 

In doing Direct CLT, the students justify opinions with logical reasoning. For 

instance, when questioned about corporate sustainability, students moved beyond 

simple answers to provide deeper reflections on material science. When the teacher 

used “why” in the question, it would lead the students to deeper reflection. The 

questionnaire data (Figure 12) showed 80% of the students (categories 4 and 5 

combined) are actively explain and provide reasons for their responses when 

prompted by the lecturer. To justify their idea, they also like to give some examples 

or evidence. 86.7% of the students prioritize supporting their claims with evidence 

or examples to ensure reliability (Figure 13). Moreover, the students compare and 

evaluate multiple ideas. For example, in deciding which perfume was the exclusive 

one. One member said they had several smells, while another one disagreed with 
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her. After some questions from the lecturer, they decided together that “this perfume 

is exclusive from our company especially for women because it is soft and floral 

smell….” As the questionnaire data showed that 80% of the students in Figure 15, 

agree or strongly agree that they actively use peer comparison as a strategy for 

problem-solving and optimizing their answers. This indicates that students are 

highly engaged in collaborative critical evaluation and value classmates' input in 

achieving superior results. Next, 86.7% (combining categories 4 and 5), agree or 

strongly agree that they can participate in discussions by critically evaluating ideas 

while simultaneously demonstrating mutual respect (Figure 15). This is a strong 

indicator of a positive, mature, and constructive classroom communication 

environment. Finally, another remarkable benefit of the use of CLT is the students 

could reflect the material better. 86.6% of the students (combining categories 4 and 

5) agree or strongly agree that engaging in communicative activities enhances their 

self-reflection on the material they have learned (Figure 16). This suggests that 

these activities are highly effective not only for interaction but also for fostering 

metacognition and deeper processing of the lesson content. 

 

 

Figure 12. The Benefit of Direct CLT in Answering the Questions 

 

Figure 13. The Benefit of Direct CLT in Providing Evidence in Discussion 



WEJ, Vol 10 No 1 March 2026 

173 
 

 

Figure 14. The Benefit of Direct CLT In Idea Défense 

 

 

Figure 15. The Benefit of Direct CLT in Critical Thinking 

 

Figure 16. The Benefit of Direct CLT in Material Reflection 



Masrurotul Ajiza*1, Feny Arafah*2 

ENHANCING STUDENT ENGAGEMENT AND CRITICAL THINKING THROUGH 

DIRECT COMMUNICATIVE LANGUAGE TEACHING: AN EMPIRICAL STUDY  

IN TERTIARY EFL CONTEXT 

174 
 

 

Discussion  

The discussion synthesizes the quantitative and qualitative findings to explain the 

impact of the Direct Communicative Language Teaching (CLT) approach on 

student engagement and critical thinking within the English for Specific Purposes 

(ESP) context. The results remarkably demonstrate that the Direct CLT 

implementation successfully achieved its goal of shifting the classroom dynamic 

from a traditional, teacher-centered model to a highly student-centered 

environment, where learning is active, collaborative, and meaningful. However, the 

effectiveness of this transition is rooted in specific pedagogical mechanisms rather 

than just the novelty of the activities. 

Influence on Student Engagement 

The direct communicative approach was highly successful in influencing all 

three dimensions of student engagement which are covering behavioural, 

emotional, and cognitive. 

Behavioural Engagement (Participation and Attention) 

The data indicates a high level of agreement (93.3%) among students which is 

affirming that the communicative activities increase both attention and active 

participation. This suggests that the Direct CLT framework functions as a "social 

catalyst" in the ESP classroom. Different from traditional models where students 

are passive recipients, the direct instruction phase provides the necessary linguistic 

scaffolding—technical vocabulary and sentence starters—which reduces the 

cognitive load during the communicative phase. This explains how students who 

previously felt "stuck" were able to sustain longer focus; the structural clarity gave 

them the linguistic confidence to participate without the fear of immediate failure. 

This aligns with Marliana et al. (2025) and Lazuardi & Syarif Muhammad Syaheed 

(2024) who found that interactive learning strategies, including simulations, led to 

statistically significant improvements in speaking fluency, demonstrating how 

engaging tasks can transform traditional classrooms into dynamic learning 

environments. The adaptability of such methods is also echoed in Wang's research, 

which indicates that virtual simulations can lead to notable increases in both student 

engagement and speaking proficiency (Wang, 2024). 

 

Emotional Engagement (Enjoyment and Interest) 
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Students showed a highly positive emotional response with 100% finding the 

activities interesting to the Direct CLT. This widespread enthusiasm suggests that 

the integration of authentic, discipline-related tasks, like the product-offering 

simulation, allowed students to find professional relevance in their language 

learning. However, a critical analysis of the 20% who did not report strong 

enjoyment suggests that some students may still experience communicative 

apprehension—a common barrier in EFL where students with lower baseline 

proficiency feel overwhelmed by the spontaneity of CLT. Tran (2022) argued that 

CLT can avoid the students from having a passive learning. It works the same as 

the application of Game-Based Learning (GLB). Where Yulistiyani et al. 

(2025)declared that GBL combines enjoyment and education, drawing students in 

with game-like methods that encourage cooperation, communication, and problem-

solving. While the findings are positive, they must be viewed alongside the 

Hawthorne Effect, where students may perform better because they recognize the 

innovative nature of the study. Nevertheless, the qualitative feedback points to the 

authentic task design as the primary driver of interest. 

 

Cognitive Engagement (Focus and Reflection) 

The approach promoted deeper processing, with 86.6% of students reflecting more 

on their learning. This occurs because CLT moves learning beyond rote 

memorization. As Sultana (2023) notes, CLT forces students to understand context 

rather than just grammar. In this study, cognitive engagement was triggered by the 

need to negotiate meaning; students were not just using English, they were solving 

problems using English, which requires a higher level of mental investment. 

These results affirm that CLT moves learning beyond rote memorization, 

encouraging learners to take responsibility for their learning through self-

instruction and self-evaluation. This is important for the students to make them 

ready in every context of communication. Like Sultana (2023) said that CLT makes 

the students understand the cultural context in diverse setting. 

 

 

 

Development of Critical Thinking 

The CLT-based activities effectively fostered critical thinking by requiring 

students to justify their positions, compare ideas, and develop solutions. 

Justification and Reasoning 

The use of open-ended questions like "Why?" or "How?" moved the interaction 

from Display Questions (fixed answers) to "Referential Questions" (original 

thought). This shift is crucial in an engineering context because it mirrors the 

professional requirement to justify technical decisions. As Phan (2020) argues, 

effective questions in CLT from a lecture will lead the students into their critical 

thinking. An open ended is better since it can challenge the students to analyse their 

arguments more critically. 

 

Collaborative Criticality and Problem-Solving 
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The environment cultivated both cooperation (93.3%) and critical judgment. These 

findings indicate that collaborative activities encourage students to defend, 

question, or modify their opinions, leading to collaborative argumentation. This is 

essential for professional settings where engineers must synthesize knowledge from 

various sources (Yulianto et al., 2021). 

 

Challenges and Implications 

While successful, a critical tension exists within the findings: despite 60% of the 

participants reporting high levels of confidence, the qualitative data revealed 

persistent issues regarding performance anxiety and fluency gaps. This suggests 

that Direct CLT is not a panacea for fluency. While it improves the willingness to 

communicate (WTC), the pressure of real-time technical word choice remains a 

hurdle. 

The condition of performance anxiety and linguistic hesitation as observed 

in this study, as noted by Choi et al. (2019), is common among English as a Foreign 

Language (EFL) students, but it can be mitigated by the lecturer acting as a mediator 

rather than a traditional evaluator. The lecturer's strategy of active facilitation rather 

than correction during the presentation flow was a successful strategy for mitigating 

this anxiety and maintaining fluency, with corrections only being made in the final 

evaluation session. This approach proved instrumental in reducing the students’ 

anxiety and sustaining communicative fluency in real-time. by doing a final 

evaluation session, the lecturer can ensure that the students remain focusing on the 

message delivery more.  

In conclusion, the implementation of Direct CLT approach is a 

transformative pedagogical tool in the ESP context, effectively nurturing linguistic 

competence alongside essential soft skills—such as critical thinking, problem-

solving, and teamwork. For engineering students, the integration of the mentioned 

competencies are beneficial and vital prerequisites for professional success in a 

globalized technical field. The challenges identified point toward the need for 

continued practice focused on spontaneous speaking to convert intellectual 

comprehension into fluent, confident communication. 

CONCLUSION AND SUGGESTION 

The implementation of Direct Communicative Language Teaching (CLT) in the 

English for Specific Purposes (ESP) classroom demonstrated a clear shift from 

teacher-centred instruction to a more student-centred and interactive learning 

environment. Through authentic, real-world tasks such as product-offering 

simulations, students became active participants who negotiated, collaborated, and 

creatively communicated within their groups. The lecturer’s role as a facilitator—

rather than a corrector—encouraged fluency, confidence, and meaningful 

interaction, while supportive tools like ChatGPT and Canva further enhanced 

creativity and engagement. The findings revealed that Direct CLT positively 

influenced students’ behavioural, emotional, and cognitive engagement. Students 

actively participated in discussions, displayed enthusiasm and enjoyment, and 

showed perseverance despite varying proficiency levels. Their emotional responses 

indicated a supportive and motivating classroom climate that fostered both 

collaboration and confidence. Cognitively, students demonstrated curiosity, 
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reasoning, and creativity by posing analytical questions, defending arguments, and 

solving problems collaboratively. Importantly, the communicative tasks enabled 

students to connect English learning with real-life and professional contexts. They 

began to perceive English not merely as a subject but as a practical medium for 

critical thinking, problem-solving, and teamwork. This shift in perspective 

underscores the transformative potential of Direct CLT in nurturing linguistic 

competence alongside higher-order thinking skills. Overall, this study highlights 

that Direct CLT can effectively enhance engagement and critical thinking among 

engineering students by integrating meaningful communication, authentic contexts, 

and collaborative learning into ESP classrooms. 

Implications and Recommendations 

The findings strongly support implementing Direct Communicative Language 

Teaching (CLT), especially within English for Specific Purposes (ESP) in 

engineering, as a powerful method to enhance engagement and critical thinking. 

Pedagogically, educators should shift from content delivery to facilitating and 

guiding interaction, designing tasks that mirror real-world professional scenarios 

(e.g., simulations, presentations). This approach—prioritizing communication 

fluency and providing process-focused feedback over strict linguistic correction—

builds student confidence and bridges the gap to workplace communication. In 

curriculum, integrating CLT principles and fostering collaboration between 

language and engineering faculty will ensure materials are relevant and 

contextually authentic. Future research should explore the long-term impact of this 

approach and the strategic use of AI tools (e.g., ChatGPT, Canva) to further support 

communicative learning and creative problem-solving. Ultimately, this context-

based, collaborative method develops not only English mastery but also crucial soft 

skills essential for the engineering profession. 
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