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ABSTRACT

Grammatical accuracy plays a crucial role in the effectiveness of Business English
presentations, particularly for management students who are expected to
communicate professionally in academic and workplace contexts. This study aims
to identify and analyze grammatical errors produced by undergraduate management
students during Business English presentations. Employing a quantitative research
design, the study involved 20 seventh-semester management students: 10 from
Immanuel Christian University and 10 from Muhammadiyah University of
Yogyakarta. The data were collected through recorded Business English
presentations and analyzed using Corder’s Error Analysis model, which consists of
error identification, classification, explanation, and evaluation. The findings reveal
that students frequently committed errors in verb tense, subject—verb agreement,
articles, prepositions, and sentence structure. Verb tense errors emerged as the most
dominant category, followed by subject-verb agreement and article misuse. The
results indicate that despite having advanced academic standing, students still
encounter significant grammatical challenges in oral academic communication.
This study highlights the need for more focused grammar instruction integrated
with speaking practice in Business English courses. The findings are expected to
contribute to pedagogical improvements in English for Specific Purposes (ESP),
particularly Business English instruction at the undergraduate level.
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INTRODUCTION

As higher education becomes more global, knowing English is now essential for
university graduates, especially in business and management. English is not just
used for teaching; it is also the main language for international business, company
communication, and professional networking. (Kaloeti, 2024). For management
students, being able to communicate well in English is now essential. This skill
plays a big role in getting a job, moving up in your career, and helping your
organization succeed. Of all the ways professionals communicate, oral
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presentations are especially important. They are often used to share business
proposals, strategic plans, financial reports, and key decisions.

However, mastering oral presentations extends beyond linguistic accuracy,
as it requires the integration of critical thinking, audience analysis, persuasive
strategies, and non-verbal communication skills. In increasingly globalized and
multicultural business environments, management students must also demonstrate
intercultural sensitivity and adaptability to ensure that their messages are
interpreted accurately and respectfully. Furthermore, the ability to structure
arguments logically and support them with credible data reflects analytical
competence, which is highly valued in managerial contexts. A lack of presentation
proficiency may not only undermine individual credibility but also weaken
stakeholder confidence in organizational initiatives. Therefore, systematic training
and continuous practice in professional presentation skills should be embedded
within management curricula to bridge the gap between academic preparation and
workplace expectations.

Business English, as a branch of English for Specific Purposes (ESP),
emphasizes language use that is appropriate to business contexts, integrating
specialized vocabulary, discourse conventions, and grammatical accuracy. While
fluency and confidence are often prioritized in oral communication, grammatical
accuracy remains a crucial element in ensuring clarity, credibility, and
professionalism (Mufida et al., 2025). Inaccurate grammar can lead to ambiguity,
misinterpretation, and a diminished perception of the speaker’s competence,
particularly in formal business presentations where precision is highly valued.

Despite prolonged exposure to English instruction from secondary to
tertiary education, many English as a Foreign Language (EFL) learners at the
university level continue to demonstrate persistent grammatical problems,
especially in spoken communication. In the Indonesian context, English is learned
primarily in classroom settings with limited opportunities for authentic interaction.
As a result, students often develop receptive skills more strongly than productive
skills, and their spoken English tends to reflect incomplete mastery of grammatical
rules (Williyan et al., 2025). These difficulties become more visible during oral
presentations, where students must simultaneously manage content organization,
time constraints, pronunciation, fluency, and grammatical accuracy.

Under such performance pressure, learners frequently prioritize conveying
meaning over maintaining structural accuracy, which increases the likelihood of
grammatical inconsistencies. This tendency suggests that grammatical competence
in controlled written exercises does not automatically transfer to spontaneous
spoken production. Moreover, the limited exposure to authentic communicative
environments may reduce students’ sensitivity to natural syntactic patterns and
pragmatic nuances in professional discourse. Without systematic corrective
feedback and opportunities for repeated practice in realistic presentation settings,
these errors can become fossilized over time. Therefore, investigating grammatical
errors in oral academic tasks is crucial for identifying gaps between instructional
input and actual communicative performance at the university level.

According to Susilowati et al. (2024) the study of grammatical accuracy in
oral presentations is significant because it reflects learners’ interlanguage
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development and their ability to apply linguistic knowledge in real-time
communication. Unlike written tasks, oral presentations require spontaneous
language production, making grammatical errors more likely to occur. Therefore,
analyzing grammatical errors in oral presentations provides valuable insights into
learners’ actual language competence rather than their ability to edit or revise
language output.

Practically, grammatical accuracy in Business English presentations has
direct implications for students’ future professional performance. Management
graduates are expected to engage in meetings, negotiations, and presentations in
English, particularly in multinational or international business environments.
Frequent grammatical errors may undermine their persuasive power and
professional image. Consequently, understanding the nature and frequency of
grammatical errors can inform the design of more effective Business English
curricula that better align with workplace communication demands

A systematic analysis of recurring errors enables educators to identify
whether students struggle primarily with tense consistency, subject—verb
agreement, modality, or sentence complexity, thereby allowing instruction to target
high-impact weaknesses rather than peripheral issues. Moreover, examining error
patterns in authentic business tasks—such as presentations, reports, and
negotiations—ensures that pedagogical interventions are grounded in real
communicative contexts rather than decontextualized grammar drills. This data-
driven approach also encourages the integration of corrective feedback strategies
that promote long-term linguistic accuracy and communicative confidence.
Ultimately, aligning curriculum design with empirical evidence of learner
difficulties not only enhances grammatical competence but also strengthens
students’ professional credibility in competitive corporate environments.

Error Analysis has been widely used in applied linguistics research to
investigate learners’ grammatical difficulties. Error Analysis as a systematic
approach explains learner errors, numerous studies have examined grammatical
errors in EFL contexts. Geng et al. (2025)argues that errors are not merely signs of
failure but evidence of learners’ active hypothesis-testing processes in second
language acquisition (Batubara & Batubara, 2025). This perspective shifted the
focus of language research from prescriptive correctness to developmental
understanding.

Building upon this theoretical foundation, subsequent scholars have
emphasized that learner errors provide valuable insights into interlanguage
development and the cognitive mechanisms underlying second language
acquisition. Rather than being eliminated immediately, errors can be systematically
categorized and analyzed to reveal patterns of transfer, overgeneralization, and
incomplete rule application. In EFL contexts, such analyses have contributed to
identifying persistent grammatical challenges, particularly in areas where learners’
first language structures significantly differ from English. Furthermore, Error
Analysis has informed pedagogical strategies by highlighting the importance of
targeted feedback and remedial instruction based on empirical evidence rather than
intuition. As a result, the approach continues to serve not only as a diagnostic tool
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for researchers but also as a practical framework for improving language teaching
and learning outcomes.

Previous studies on grammatical errors have predominantly focused on
written language, such as essays, reports, and examination scripts. Nanning et al.
(2020) indicated that common grammatical error categories among EFL learners
include verb tense, subject-verb agreement, article usage, prepositions, and
sentence structure. These findings suggest that certain grammatical features pose
persistent challenges, particularly for learners whose first language differs
significantly from English in grammatical structure.

In the context of oral communication, a study by Kunnur (2024) has
reported that grammatical accuracy tends to be lower than in written production.
This phenomenon is often attributed to the cognitive demands of speaking, where
learners prioritize fluency and message delivery over grammatical correctness.
Studies examining oral presentations have found that students frequently produce
tense errors when describing processes or past events, agreement errors in extended
utterances, and article omissions due to the absence of equivalent structures in their
first language.

Research in ESP and Business English contexts has highlighted additional
challenges related to the use of grammar in professional discourse. Business
presentations often require the use of specific grammatical structures, such as
passive voice for describing processes, complex noun phrases for reporting data,
and appropriate tense selection for presenting trends and projections. Sihite et al.
(2024) noted that students struggle to apply these structures accurately, resulting in
grammatically flawed but communicatively adequate presentations.

Although previous studies have extensively documented grammatical errors
in EFL learners’ language production, several critical gaps remain. First, there is a
disproportionate focus on written language, with relatively fewer studies
investigating grammatical accuracy in spoken academic and professional genres.
While many error analysis studies examine written texts, only a limited number of
recent studies have analyzed grammatical errors in spoken academic contexts. For
example, a study by Pawabutra & Sutakote (2024) investigated grammatical errors
in the spoken English of Thai EFL university students through recorded impromptu
speeches. The findings revealed frequent errors in sentence structure and lexical
grammar, indicating that learners still struggle to apply grammatical rules during
spontaneous spoken communication. However, the study mainly focused on general
classroom speaking tasks rather than authentic academic or professional discourse
contexts.

Similarly, Susilowati, Susilowati et al. (2024b) analyzed grammatical errors
in Indonesian EFL learners’ oral presentations using the Surface Strategy
Taxonomy. The research identified several types of errors such as omission,
addition, misformation, and misordering in students’ spoken presentations.
Although the study highlights the presence of grammatical difficulties in spoken
English, it was limited to classroom presentation tasks and involved a relatively
small sample of students.

These studies demonstrate that research on grammatical errors in spoken
English does exist, yet most of them still focus on general classroom speaking
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activities rather than spoken academic or professional communication genres.
Therefore, further research is needed to explore grammatical accuracy in more
authentic spoken academic and professional settings. This imbalance limits
understanding of learners’ real-time grammatical competence, which is particularly
relevant for Business English communication.

Second, studies that do examine oral presentations often treat grammatical
errors descriptively without grounding the analysis in a clear theoretical framework.
As aresult, the interpretation of errors tends to be superficial, focusing on frequency
counts rather than developmental significance. Enggelina et al. (2023) found that
the application of Corder’s Error Analysis model offers a more systematic and
theory-driven approach that allows errors to be viewed as part of learners’
interlanguage development.

Third, inconsistencies exist in the reported dominance of specific error types
across studies. While Kristyowati et al. (2025) identifies verb tense errors as the
most frequent, Sabrina et al. (2025) reports article or preposition errors as more
prevalent. These inconsistencies may be influenced by differences in research
context, proficiency level, task type, and instructional background. Comparative
studies involving students from different institutions within similar academic levels
are therefore needed to provide more robust evidence.

Finally, there is an ongoing debate in language pedagogy regarding the role
of grammatical accuracy in spoken communication. Ananda et al. (2024) argues
that excessive focus on grammar may inhibit fluency and confidence, while Syahid
et al. (2024) emphasized that accuracy is essential for professional credibility,
particularly in ESP contexts. This controversy highlights the need for empirical
evidence that clarifies the extent and nature of grammatical problems in Business
English presentations and informs balanced instructional approaches.

Based on the issues identified above, the central research problem of this
study concerns the persistent grammatical inaccuracies produced by undergraduate
management students during Business English presentations, despite their
advanced academic standing and prior exposure to English instruction. In this
context, advanced academic standing refers to students who are already in the later
stages of their undergraduate program, typically in their third or fourth year, and
who have completed a number of academic and language-related courses. At this
level, students are generally expected to demonstrate a higher level of academic
competence, including the ability to communicate ideas clearly and accurately in
English, particularly in formal contexts such as presentations. Furthermore, these
students have usually received several years of formal English education, both in
secondary school and at the university level. Therefore, the persistence of
grammatical inaccuracies in their spoken Business English presentations raises
important questions about the effectiveness of prior language instruction and
highlights the need for a closer examination of the types and sources of these errors.
Specifically, there is a need to identify which grammatical error types occur most
frequently and how these errors reflect learners’ interlanguage development in oral
business communication. The objective of this study is to identify and analyze
grammatical errors in Business English presentations delivered by seventh-
semester undergraduate management students.
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RESEARCH METHOD
Research Design

This study employed a quantitative descriptive research design with an error
analysis approach. The quantitative design was chosen to systematically identify,
classify, and quantify grammatical errors found in Business English presentations
delivered by undergraduate management students. The study adopted Corder’s
Error Analysis Model, which involves the stages of error identification, error
classification, error description, and error explanation. This design enabled the
researcher to objectively measure the frequency and types of grammatical errors,
thereby providing empirical evidence of students’ grammatical accuracy in
academic oral presentations.
Population and Sample

The population of this study consisted of seventh-semester undergraduate
students of the Management Study Program who had taken Business English
courses. From this population, a total of 20 students were selected as the research
sample. The sample was divided equally between two institutions: 10 students from
Immanuel Christian University and 10 students from Muhammadiyah University
of Yogyakarta. The selection of two universities was intended to provide
comparative insights and increase the representativeness of the data. A purposive
sampling technique was applied, with the criteria that participants were active
seventh-semester students and had experience delivering Business English
presentations.
Technique and Tools of Data Collection

The primary data collection technique used in this study was documentary
analysis of students’ oral presentations. The main research instrument was a
presentation transcription sheet, which was used to convert students’ spoken
presentations into written texts for grammatical analysis. Supporting tools included
audio and video recording devices to ensure the accuracy and completeness of the
data. These tools allowed the researcher to repeatedly review the presentations and
minimize data loss or transcription errors. To ensure the validity and reliability of
the collected data, several validation measures were implemented. First, the
recordings were reviewed multiple times to verify the accuracy of the
transcriptions. Second, a careful comparison between the audio recordings and the
written transcripts was conducted to ensure that all spoken utterances were
accurately captured. In addition, peer checking was applied by asking another
researcher or colleague to review a sample of the transcripts and confirm the
accuracy of the transcription process. These procedures helped reduce potential
researcher bias and increased the credibility of the data used for analysis.
Participants

The participants of this study were 20 undergraduate management students
enrolled in the seventh semester at the selected universities. All participants had
previously completed at least one Business English course and were familiar with
formal presentation contexts. The participants represented similar academic levels
and learning backgrounds, which helped reduce extraneous variables related to
language proficiency differences. Ethical considerations were observed by
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informing participants about the purpose of the study and ensuring the
confidentiality of their identities.
Data Collection and Analysis

Data collection was conducted by recording students’ Business English
presentations during scheduled academic sessions. The recorded presentations were
then transcribed verbatim to produce written data for analysis. The grammatical
errors identified in the transcripts were analyzed using Corder’s Error Analysis
Model. The analysis involved several stages:

1. Identifying grammatical errors in the transcripts,

2.  Classifying errors into grammatical categories such as tense, subject—verb
agreement, articles, prepositions, and sentence structure,

3. Calculating the frequency and percentage of each error type, and

4.  Interpreting the findings to determine dominant error patterns.

The quantitative data were presented in the form of tables and percentages to
highlight trends and comparisons between students from the two universities. This
systematic procedure ensured the reliability and validity of the findings in
addressing the research objectives.

FINDING AND DISCUSSION

Finding

The quantitative analysis of grammatical errors identified in the Business English
presentations of undergraduate management students revealed a substantial number
of errors across all participants. Using Corder’s Error Analysis Model, a total of
186 grammatical errors were identified from 20 presentation transcripts. These
errors were categorized into major grammatical types and quantified to determine
their frequency and relative dominance.

Overall Distribution of Grammatical Errors
Table 1. Frequency and Percentage of Grammatical Errors

Error Type Frequency Percentage (%)
Verb-related errors 78 41.94%
Avrticle errors 46 24.73%
Preposition errors 32 17.20%
Sentence structure errors 20 10.75%
Pronoun and other minor 10 5. 38%
errors
Total 186 100%

Source: processed data (2026)

As shown in Table 1, verb-related errors constituted the highest proportion,
accounting for nearly half of all identified errors (41.94%). This indicates that verb
tense consistency, subject—verb agreement, and verb form usage remain the most
problematic grammatical areas in Business English oral presentations.

Verb-related Errors

Further analysis revealed that verb-related errors mainly involved incorrect
tense usage and subject—verb agreement. Students frequently alternated between
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present and past tenses while explaining business data or company performance.
These errors suggest that students experienced difficulty maintaining grammatical
accuracy when delivering extended explanations or responding to cognitively
demanding content.

Table 2. Verb-related Errors

No Erroneous Sentence Corrected Sentence

1 The company increase its profit The company increased its profit
last year. last year.

2 Our strategy focus on customer Our strategy focuses on customer
satisfaction. satisfaction.

3 The manager was discuss the new | The manager was discussing the
policy. new policy.

4 Ir‘aﬁt dtl];arter, the sales are growing Last quarter, the sales grew rapidly.

5 The data shows that costs increase | The data show that costs increase
every year. every year.

Source: processed data (2026)

The verb-related errors presented in Table 1 indicate that students
experienced substantial difficulty in maintaining grammatical accuracy in tense
selection, subject—verb agreement, and verb form usage during Business English
presentations. The frequent misuse of past and present tenses suggests that learners
struggled to align grammatical form with temporal reference when explaining
business processes and historical data. This finding implies that while students may
possess declarative knowledge of English verb rules, they encounter challenges in
proceduralizing this knowledge during cognitively demanding oral tasks. From an
error analysis perspective, these errors reflect developmental interlanguage features
rather than isolated mistakes, supporting Corder’s view that learner errors signal
incomplete grammatical competence. Pedagogically, the dominance of verb-related
errors highlights the need for instructional interventions that emphasize tense
consistency and verb accuracy in extended spoken discourse rather than isolated
sentence-level exercises.

Article Errors
Article errors ranked as the second most frequent error type (24.73%).
Students commonly omitted articles or used definite and indefinite articles
incorrectly when referring to general versus specific business concepts. This
recurring pattern indicates strong first-language interference and limited
internalization of English article rules in spoken academic discourse.
Table 3. Article Errors

No. Erroneous Sentence Corrected Sentence

1 Company needs strong leadership The company needs strong leadership
to survive. to survive.

2 This strategy is a effective solution. | This strategy is an effective solution.

3 We conducted the market research | We conducted a market research last
last year. year.

4 Manager should understand A manager should understand
consumer behavior. consumer behavior.
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The profit increased because of the | The profit increased because of
innovation. innovation.
Source: processed data (2026)

5

The article errors highlight learners’ ongoing difficulty with using a, an, and
the correctly in Business English. These mistakes often stem from first-language
interference, since Bahasa Indonesia does not use articles. In English, articles signal
definiteness, specificity, and countability, but in Indonesian, nouns rely on context
for meaning. For example, “saya membeli buku” can translate as either “I bought a
book” or “I bought the book.”

Because Bahasa Indonesia doesn’t use articles, learners often omit or misuse
them in English. This first-language influence led students to produce sentences
like “I want to explain strategy” or “company has plan,” omitting the or a. Such
errors were common with abstract business concepts and professional roles,
showing limited sensitivity to specificity. Even at an advanced level, article
mistakes persist, highlighting the need for targeted practice to maintain precision
and professionalism in business communication.

Preposition and Sentence Structure Errors
Preposition errors accounted for 17.20% of the total errors and were mostly
related to incorrect collocations frequently used in business contexts. Sentence
structure errors (10.75%) included sentence fragments, run-on sentences, and
improper word order, which occasionally reduced the clarity and professionalism
of the presentations.
Table 4. Preposition Errors

No. Erroneous Sentence Corrected Sentence

1 The company focuses in customer The company focuses on customer
satisfaction. satisfaction.

2 This report is related with marketing | This report is related to marketing
strategy. strategy.

3 We discussed about the financial We discussed the financial
performance. performance.
The meeting will be held on next The meeting will be held next

4
Monday. Monday.

5 The product was launched at 2023. The product was launched in 2023.

Source: processed data (2026)

The preposition errors in learners’ presentations show their struggle with
English collocations, especially those common in business contexts. Mistakes like
“discuss about the strategy” or “focus in the market” reveal reliance on literal
translation or overgeneralized rules rather than established usage. Many business
verbs require specific prepositions, and learners often misapply them, particularly
in spontaneous speech where there’s little time to self-correct.

Learners’ first language, Bahasa Indonesia, also contributes to these errors,
especially with prepositions. Indonesian prepositions like di, ke, dari, or tentang are
used more flexibly and can map to multiple English prepositions. For example,
“membahas tentang strategi” may lead to the literal translation “discuss about the
strategy,” instead of the correct “discuss the strategy.” Because English
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prepositions are often idiomatic and context-dependent, learners rely on direct
translation rather than intuition or collocation knowledge.

The persistence of such errors in oral presentations implies that students
have not fully internalized prepositional patterns commonly associated with
business communication. From a pedagogical perspective, this finding supports the
integration of corpus-based instruction and collocation-focused activities to
improve learners’ pragmatic and grammatical accuracy in professional English
usage.

Table 5. Sentence Structure Errors

No. Erroneous Sentence Corrected Sentence

1 | Because the market is competitive. The market is competitive.

2 The company grows rapidly it The company grows rapidly, and it
expands globally. expands globally.

3 Important is communication in Communication is important in
management. management.

4 The strategy that implemented by the | The strategy was implemented by the
company. company.

5 We analyze the data yesterday and We analyzed the data yesterday and
present today. presented it today.

Source: processed data (2026)

Sentence structure errors, including fragments, run-on sentences, and
incorrect word order, reveal challenges in organizing complex ideas into
grammatically coherent spoken discourse. These errors often occurred when
students attempted to convey detailed explanations or causal relationships,
indicating that cognitive load negatively affected syntactic accuracy. This suggests
that students prioritized content delivery over grammatical form during
presentations. From an error analysis standpoint, such structural errors point to
limitations in syntactic competence and insufficient practice in producing extended
spoken texts. In professional business contexts, poorly structured sentences can
compromise message clarity and credibility, highlighting the necessity of
integrating discourse-level grammar instruction into Business English curricula.

Pronoun and Other Minor Errors

Pronoun and other minor grammatical errors, although representing the
smallest proportion of total errors (5.38%), still warrant critical attention due to
their impact on clarity and coherence in Business English presentations. Pronoun
errors mainly involved unclear referents, inconsistent pronoun agreement, and
inappropriate shifts between singular and plural forms. In several instances,
students used pronouns without clearly identifying the antecedent, which caused
ambiguity when referring to companies, products, or business stakeholders. Such
ambiguity may lead to misinterpretation of key information in professional
communication contexts.

Table 6. Pronoun and Other Minor Errors

No. Erroneous Sentence Corrected Sentence
1 The company improved their The company improved its
performance. performance.
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5 When the manager meets the staff, | When the manager meets the staff,
they explains the policy. he/she explains the policy.

3 The team presented their strategy, | The team presented its strategy, and it
and it was successful. was successful.

4 There are many information about | There is much information about the
the market. market.

5 The profit increased, but because The profit increased because of good
of good management. management.

Source: processed data (2026)

Although pronoun and other minor errors were rare, they still affect clarity
and coherence. Pronoun mistakes, especially when referring to organizations or
groups, can confuse listeners, while inconsistent agreement shows partial control of
grammar. Other small errors, like wrong plurals or misused conjunctions, likely
appear under the pressure of speaking rather than from a lack of knowledge. Even
if infrequent, these mistakes can make Business English presentations seem less
professional, highlighting the importance of accuracy-focused feedback for
advanced learners.

Discussion

The results demonstrate that grammatical errors are pervasive and systematic in
students’ Business English presentations. The dominance of verb-related errors,
followed by article, preposition, sentence structure, and pronoun-related errors,
indicates that students encounter difficulties across multiple grammatical domains.
These findings align closely with the study of Winantaka (2024) that has objective
of identifying prevalent grammatical error types and suggests that grammatical
accuracy remains a significant challenge in spoken Business English, even among
students who have completed formal Business English coursework.

Verb-related errors emerged as the most frequent category, indicating that
tense usage, subject—verb agreement, and verb form selection constitute the most
problematic grammatical areas for the participants. This finding suggests that
students struggle to maintain grammatical control during extended oral discourse,
particularly when presenting complex business information such as financial
performance, strategies, or market trends. While students may possess explicit
knowledge of verb rules, the high frequency of these errors indicates difficulty in
applying this knowledge automatically during real-time speech. This result is
consistent with previous research on EFL learners’ spoken production by Muklas
et al. (2025), which has consistently identified verb-related errors as dominant due
to the cognitive demands of oral communication. However, rather than indicating a
lack of grammatical knowledge, these errors appear to reflect performance
limitations under communicative pressure, a conclusion that remains within the
scope of the present findings.

Avrticle errors constituted the second most frequent category, reinforcing the
persistent difficulty of article usage among Indonesian EFL learners. Article errors
constituted the second most frequent category, reinforcing the persistent difficulty
of article usage among Indonesian EFL learners. The frequent omission or misuse
of definite and indefinite articles suggests strong first-language influence. In this
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study, the participants’ first language (L1) is Bahasa Indonesia, which serves as the
primary language used in education and formal communication, while English is
learned as a foreign language in the Indonesian educational context. Unlike English,
Bahasa Indonesia does not employ grammatical articles equivalent to a, an, and the,
as nouns typically appear without article markers and meanings such as definiteness
or specificity are usually inferred from context rather than expressed through
grammatical forms. As a result, learners who are accustomed to this linguistic
structure often omit articles or use them inconsistently when speaking English. For
example, utterances such as “company has strategy’ or “manager gives suggestion”
demonstrate the absence of articles that would normally appear in standard English
forms (“the company has a strategy,” “the manager gives a suggestion”). These
patterns indicate that learners tend to transfer structural features from Bahasa
Indonesia when producing English sentences, which contributes to the persistence
of article-related errors in their spoken Business English presentations.

The findings indicate that students often failed to distinguish between
generic and specific reference when discussing business concepts, which resulted
in inappropriate article use. This pattern is consistent with findings reported by
Ismahani et al. (2025) , which note that article errors tend to persist even at higher
proficiency levels. The present study supports these observations by demonstrating
that article usage remains problematic in oral academic contexts, particularly when
learners focus on content delivery rather than grammatical precision.

Preposition errors were also frequently observed, particularly in relation to
common business collocations. The misuse, omission, or unnecessary addition of
prepositions suggests that students relied heavily on literal translation or
overgeneralization of familiar grammatical patterns. This finding aligns with
existing research by Al-Bawaleez and Abdullah (2023) that identifies prepositions
as one of the most challenging grammatical features for EFL learners due to their
idiomatic nature. In the context of Business English presentations, incorrect
preposition use may not always impede comprehension, but it can reduce linguistic
accuracy and professional credibility. The results suggest that students have not
fully internalized prepositional patterns commonly used in business discourse,
which supports the need for contextualized instruction that emphasizes collocation
awareness.

Sentence structure errors, including fragments, run-on sentences, and
incorrect word order, indicate difficulties in organizing ideas into coherent
grammatical units during oral presentations. These errors frequently occurred when
students attempted to explain causal relationships or elaborate on business
strategies, suggesting that increased cognitive load negatively affected syntactic
accuracy. Rather than reflecting a complete lack of syntactic knowledge, these
errors appear to result from students prioritizing meaning over form during oral
production. This finding is consistent with research by Li and Sui (2025), which
shows that learners often sacrifice grammatical accuracy to maintain fluency.
Within the scope of this study, sentence structure errors highlight the challenges
students face in balancing fluency, complexity, and accuracy in Business English
presentations.
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Pronoun and other minor errors were the least frequent category, yet their
presence remains noteworthy due to their impact on discourse clarity. Pronoun
errors, particularly those involving unclear antecedents or inconsistent agreement,
occasionally resulted in ambiguity when referring to companies, teams, or
stakeholders. Although these errors occurred less frequently, they affected textual
cohesion and audience comprehension. Other minor errors, such as incorrect
pluralization or conjunction misuse, appeared to be performance-related and
emerged under real-time speech pressure. These findings are consistent with
previous study by Jajere (2025) that report lower frequencies of pronoun errors
compared to verb or article errors but emphasize their disproportionate effect on
clarity and professionalism in spoken discourse.

A comparison between students from Immanuel Christian University and
Muhammadiyah University of Yogyakarta revealed similar error patterns across
both groups, with only slight differences in error frequency. This suggests that the
grammatical challenges identified are not institution-specific but reflect broader
issues in Business English instruction and learning at the undergraduate level. The
similarity in error distribution strengthens the validity of the findings by Liu (2024)
indicating that the observed patterns are consistent across different educational
contexts with comparable curricula. Importantly, the study does not claim
significant statistical differences between institutions, remaining within the limits
of what the data can support.

When related to existing literature, the findings of this study largely
corroborate previous research on grammatical errors in EFL oral production.
Numerous studies have identified verb-related and article errors as dominant
categories among advanced learners, particularly in academic speaking tasks. The
present study supports these conclusions while extending them specifically to the
context of Business English presentations. Unlike some studies that focus on
written texts, this research highlights the persistence of grammatical errors in
spoken academic performance, thereby contributing to a more nuanced
understanding of grammatical accuracy in professional communication contexts.

Possible explanations for the findings can be attributed to the cognitive
demands of oral presentations, limited opportunities for accuracy-focused speaking
practice, and the prioritization of content over form. During presentations, students
must simultaneously manage ideas, language, and audience engagement, which
may reduce their ability to monitor grammatical accuracy. Additionally, Business
English instruction may place greater emphasis on vocabulary and presentation
skills than on grammatical precision in spoken output. These factors likely
contribute to the persistence of grammatical errors observed in this study, without
implying instructional inadequacy beyond what the data suggest.

Despite its contributions, the discussion remains grounded in the study’s
scope and data. The findings do not claim causality or generalize beyond similar
undergraduate EFL contexts. Instead, they provide empirical evidence that
grammatical accuracy in Business English presentations remains a challenge even
for advanced students. This study contributes to the field by reinforcing the
importance of integrating grammar-focused oral practice into Business English
curricula and by demonstrating the applicability of Corder’s Error Analysis Model
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to spoken academic discourse. It reaffirms that the study successfully achieved its
objective of identifying and analyzing grammatical errors in Business English
presentations. The systematic nature of the errors supports the view that learners’
grammatical difficulties reflect ongoing interlanguage development rather than
random mistakes. By linking the findings to existing literature and offering
plausible explanations grounded in the data, this study underscores the need for
pedagogical strategies that balance fluency, accuracy, and complexity in Business
English oral instruction.

CONCLUSION AND SUGGESTION

Conclusion

This study set out to identify and analyze grammatical errors in Business English
presentations delivered by seventh-semester undergraduate management students,
employing Corder’s Error Analysis Model as the analytical framework. The
findings indicate that grammatical inaccuracies remain a consistent feature of
students’ oral academic performance, despite their advanced level of study and
prior exposure to Business English instruction. The analysis revealed that errors
were systematic and recurring across participants, suggesting that grammatical
challenges in spoken Business English persist at the undergraduate level.

The most prominent errors were verb-related, particularly involving tense
usage, subject—verb agreement, and verb form selection. Article errors emerged as
the second most frequent category, followed by preposition and sentence structure
errors, while pronoun and other minor errors occurred less frequently. These
patterns were consistently observed across students from both participating
universities, indicating that the identified grammatical difficulties are not limited to
a single institutional context. Rather than being random, the errors reflect ongoing
developmental processes in learners’ interlanguage, particularly under the cognitive
demands of oral presentation tasks.

The conclusion drawn from these findings is not that students lack
grammatical knowledge, but that they experience difficulty applying such
knowledge accurately and consistently during real-time spoken communication.
This restatement underscores the study’s main contribution: providing empirical
evidence that grammatical accuracy in Business English presentations remains a
challenge even at an advanced undergraduate level, and that error analysis remains
a useful tool for understanding learners’ spoken language performance.
Implication
The findings of this study carry several pedagogical implications. First, they suggest
the need for greater integration of grammar-focused instruction within Business
English speaking activities. While Business English courses often emphasize
content, vocabulary, and presentation skills, the persistence of grammatical errors
indicates that grammatical accuracy should not be treated as secondary in oral
communication training. Instructional practices that combine grammatical
awareness with extended speaking tasks may help students develop greater control
over language form during presentations.

Second, the systematic nature of the errors highlights the importance of
providing targeted feedback on spoken grammar. Feedback that focuses on
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dominant error categories—particularly verb-related and article errors—may be
more effective than generalized corrective feedback. Additionally, incorporating
reflective activities, such as reviewing recorded presentations, may help learners
become more aware of their recurring grammatical patterns without interrupting
fluency during performance. Furthermore, the findings also suggest the influence
of first-language interference, particularly from Bahasa Indonesia, which differs
structurally from English in several grammatical aspects such as the absence of an
article system and differences in verb inflection patterns. This implies that
pedagogical strategies should explicitly address cross-linguistic differences
between Bahasa Indonesia and English, helping learners recognize how structures
from their first language may influence their English production. By raising
learners’ awareness of these differences and providing focused practice on
problematic areas, instructors can help students reduce negative transfer and
develop more accurate grammatical usage in spoken academic and professional
communication.

Limitation

Despite its contributions, this study has several limitations that should be
acknowledged. The relatively small sample size limits the generalizability of the
findings to broader populations of Business English learners. Furthermore, the
study focused solely on grammatical errors in oral presentations and did not
examine other aspects of communicative competence, such as pronunciation,
discourse organization, or pragmatic appropriateness. The analysis was also limited
to observable errors in performance and did not explore learners’ underlying
cognitive processes or perceptions related to grammatical use.

Additionally, the use of a quantitative descriptive approach means that the
study did not investigate causal relationships or instructional variables that may
influence grammatical accuracy. Additionally, the use of a quantitative descriptive
approach means that the study did not investigate causal relationships or
instructional variables that may influence grammatical accuracy. These limitations
do not diminish the value of the findings but rather define the scope within which
the conclusions should be interpreted. Future studies may therefore consider
employing mixed-method or experimental research designs to examine how
specific instructional strategies, feedback techniques, or pedagogical interventions
influence learners’ grammatical accuracy in spoken English. Further research could
also explore the role of other factors, such as learners’ language proficiency, first-
language interference, or speaking anxiety, in shaping grammatical performance
during academic presentations. In addition, expanding the participant pool to
include students from different academic disciplines or institutions may provide a
broader understanding of grammatical error patterns in spoken academic
communication. Such investigations would contribute to a more comprehensive
understanding of how grammatical competence develops in English for Academic
and Business communication contexts.
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