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ABSTRACT

The rapid development of information technology plays important role in English
teaching. The form of technology in education is mobile devices. Mobile devices
play an essential role in English language learning process for its variety of
features. These potential features benefit the students to improve their English
language ability. This case study explored the kind of mobile applications used in
English language learning. By distributing questionnaire to eight teachers from
five state senior high schools in Indramayu, the finding reported that the teachers
used various mobile applications such as Schoology, Kahoot, Quizziz, WhatsApp
group, Google classroom, Discord, and Electronic dictionary. The reasons to
follow are the usability, availability, usefulness, portability, and persistence
respectively. The teachers had reading skill dominantly as the target of
improvement considered by the cognitive value and pedagogic coherence,
accessibility, capacity and adaptability as the domination of quality criteria of
mobile applications. This study implied the mobile applications support the
teacher and students to have various media and learning material. It builds the
students to be more independent and have self-study. In addition, the pedagogical
and practical design for the use of mobile applications in language learning should
be well arranged to cover more skills to improve.
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INTRODUCTION

The remarkable entry of technology has changed the tradition of English
language. Smartphones, tablets, and computers take people worldwide to connect
in one touch of fingers (Baros & Al, 2019). More activities are done with the help
of mobile device include in English education. Numerous applications such as
Google Classroom, Scoology, Quizziz, are available for the students to learn
English (Muthia etal., 2013; Gangaimaran & Pasuphati, 2017; Rahayu &
Purnawarman, 2018); the students or the teachers can download whether free or
paid the applications and use them in the learning activity. Many pieces of
research deal with the investigation of mobile learning. Vocblast (Ali & Ghazali,
2016) was used in the ESP learning of Technical students in Malaysia. MIM
(Mobile Instant Messaging) was used in Spain for university students to see the
accuracy in language writing (Andujar, 2016) in (Klimova, 2019). While MIM
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was used to see the accuracy of English Verbs and English irregular Verbs in
language writing in Mauritian (Fakooa et.al., 2019) and Angliicina as an
application used to teach vocabulary in Czech Republic and confirmed as practical
application (Klimova, 2019).

Previous research showed that various mobile applications were used to
support English language learning with their main focuses of improvement, such
as vocabulary, writing, verbs, and soon. Those focuses of improvement become
consideration from the teachers to choose the most appropriate application they
can use in the classroom. By the ease of access, the students can download the
application freely thorough the provided platform.

Considering the numerous mobile applications that can be freely
downloaded by the teachers and the students in those previous researches, this
study aims to explore the mobile applications suggested by eight senior high
school teachers in Indramayu, Indonesia. So, the research questions developed
are:

1. What mobile applications are used in senior high school?
2. What is the usage of those mobile applications?
3. What skills are improved from those application?

LITERATURE REVIEW
Mobile Applications for Language Learning

Mobile devices such as mobile phones and tablet PCs have been integrated in
the process of language learning recent years. The existence of mobile devices
support the teaching and learning as the enhancement in mobility and connectivity
create a way for the students to access many information provided in the internet
to learn English. Zou & Li (2015) confirmed that the students have a way to
across different cultures to learn English through mobile devices.

Zou & Li (2015) mentioned one of mobile application, Moodle as a platform
for the students to learn virtually during the study. They also elaborated some
mobile applications that can be used for language learning. This condition
potentially explore more information and set more chance for the students to get
various ways of learning as well as material to learn language. The mobile
applications used in language learning are designed to support the improvement of
language skills such as listening, speaking, reading and writing whether inside or
outside the classroom. The activities covered by the mobile applications is
unlimited. They can do blended learning in the learning process such as in
application of Kahoot (Muthia, 2018). The interaction build in mobile applications
provide the students a forum to have communication, written or spoken through
the mobile devices. Whatsapp or Wechat (Zou & Li, 2015) has the feature of
group forum to have wider interaction for the members.

Beside the communication in form of written and spoken, mobile applications
also designed to have interactive activity for the language learning. Rahayu &
Purnawarman (2018) reported that some mobile applications could increase
students’ motivation and autonomy by making instant feedback and review by
using gamified platform such as Kahoot, Quizziz, Edupuzzle and Quizlet. This
kinds of activity build the students competency in term of self-assessment.

Mobile applications served in mobile devices help the teacher to manage
the learning activity in effective way. Zou & Li (2015) confirmed this by
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examining google classroom (GS) as an effective learning platform that served as
Learning Management System (LMS). He reported Google Classroom as a free
tool that can be used in any tertiary level educational institute to develop learning
management system. He found GS as an effective platform where students can
involve in a variety of activities with persistence and usability of the application.
Schoology also regarded as learning platform that served as Learning
Management System (LMS). Mutia (2018) reported that Schoology gives
easiness, security, and efficiency for the students in learning. Those mobile
applications chosen by the teacher to be used in learning process must have some
characteristics and purposes. This characteristics are of course in line with the
objective of the learning process.

Mobile device Characteristics
As informed by Fakooa et.al (2019) , 90% of people in developed countries

own and enjoy using mobile devices, with 92% of 18-29-year-olds owning one. It

means that most people have their mobile devices and enjoy using it. They get

benefits in using mobile device by the features and characteristics. Mehdipur &

Zerekahfi (2018) mentioned that mobile devices have several characteristics, they

are;

1. Portability: the technology is available whenever the user needs to learn

2. Individually: the technology can be personalized to suit the individual
learner’s ability, knowledge and learning style, and is designed to support
personal learning rather than general office work

3. Unobtrusiveness: the learner can capture situations and retrieve knowledge
without the technology becoming overly noticeable or imposing on the
situation

4. Availability: the technology can be used by the learner anywhere, to enable
communication with teachers, expert, and peers

5. Adaptability: the technology can be adapted to the context for learning and
the learner’s evolving skills and knowledge

6. Persistence: the learner can use the technology to manage learning throughout
a lifetime so that the learner's accumulation of resources and knowledge will
be immediately accessible despite changes in technology

7. Usefulness: the technology is suited to everyday needs for communication,
reference, work and learning

8. Usability: the technology is easily comprehended and navigated by people
with no previous experience using it.

By those characteristics, it is no wonder that mobile devices are nowadays widely

used in education, especially in language learning. By its characteristics, mobile

devices are portable for studying anywhere at any time, whether for formal and

informal in blended or collaborative learning as well (Oz, 2013).

Mobile device Application Quality Criteria

The mobile devices' characteristics make it clear that the mobile device
can be used to assist learning, especially in language learning. Thus, the teachers
should be careful in evaluating good mobile applications that can be suggested to
the students. Pilar & Cristina (2013) stated that the mobile applications used in the
classroom should meet students' needs. The mobile applications have to meet the
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educational purposes. It means that the use of mobile application should be
appropriate with the goal of learning. The quality of mobile applications has been
adopted by Pilar & Cristina (2013) from Fernandez-Pampillon Casteros et.al
(2012) and Klimova & Berger (2018) listed in the table below:

Table 1. Quality Criteria of Mobile Application from Learning Objects to
Educational Applications

Quality Criteria Adaptation to Educational Application

1. Goals and pedagogic coherence 1. Cognitive value and pedagogic
2. Content Quality coherence
3. Capacity to generate reflection, 2. Content Quality

critical thinking, and innovation 3. Capacity to generate learning
4. Interactivity and adaptability 4. Interactivity and adaptability
5. Motivation 5. Motivation
6. Format and layout 6. Format and layout
7. Usability 7. Usability
8. Accessibility 8. Accessibility
9. Reusability 9. Visibility
10. Interoperability 10. Compatibility

From the table, the quality of the mobile application is evaluated before it is
suggested to the students. In terms of cognitive value, the teacher should consider
the target user's specifications and goals (Pilar & Cristina, 2013). Like the
previous researches, some applications were given based on the target of the
improvement. The target of learning improvement should be hand in hand with
the rest criteria such as the content, capacity to generate learning, interactivity,
motivation, the format, layout, usability, accessibility, visibility, and
compatibility.

METHOD
Research Method

This research aims at exploring the use of mobile applications in English
language teaching in senior high school. Thus, a qualitative approach is used by
applying descriptive analysis. Cresswell (1998) as cited in Marshall & Rossman
(2006), qualitative research is used to explore and describe the phenomenon in a
particular setting. It discusses biography, phenomenology, grounded theory,
ethnography, and case study as the major strategy. He also states that qualitative
research is a study that helps the researcher to empower individuals to share their
stories, concepts, and thought.

This research finds out and describes a temporary phenomenon in the context
of mobile applications in English language learning; case study then becomes the
design of this research. Case study investigates a contemporary phenomenon
within the real context. In this case, the setting will be mobile applications; the
researchers explored the variety of mobile applications used by the teacher in
senior high school (Marshall & Rossman,2006). It means that the researchers is
only to cover what is in the field. This is supported by Marshall and Rossman
(2006) that a case study is preferred in examining contemporary events, but when
the relevant behaviors can not be manipulated.
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Research Participant

This research took the group of teachers who used mobile applications in
teaching and learning English, whether inside or outside the classroom. There
were eight teachers — five females and three males with the age ranged in 30-40
year old participated voluntary in this research. They were from five different
state senior high schools in Indramayu.
Data Collection

Marshall and Rossman (2006) stated that the data collection of qualitative
research shows several ways that can be done, such as asking the question,
observing directly, interviewing in-depth, and analyzing the documents and
material culture. Therefore, this research distributed questionnaire as a data
collection method through google form due to the Covid-19 Pandemic.
Questionnaires are instruments that present respondents with a series of questions
or statements to which they are to react either by writing out their answers or
selecting from among existing answers Marshall and Rossman (2006). The
questionnaire typically entails several questions with structure response
categories; some open-ended questions may also be included.
Organizing and interpreting Data

The data are organized and interpreted by considering several aspects
(Marshal and Rossman,in Sana’ababneh, 2017).
Collect the data
Think about the data concerning the research project
Categorize the data
Reflect on the data (write notes, memos, comments, etc.)
Organize the data in different ways to find previously unseen patterns and
connections
6. Connect the emerging issues and themes to concepts and theories that may

help explain them
7. Collect more data, based on the directions suggested by previous analysis

arONDE

FINDING AND DISCUSSION

This study aimed to answer the research questions; the mobile used by the
teacher; the usage of the mobile applications in English language learning and the
target of improvement. The study involved eight teachers from different State
Senior High Schools. Due to the Pandemic Covid-19, the data collection was
conducted via online. The questionnaires were arranged in google form so the
participants filled the questionnaire in google form. Here are the finding as well as
the discussion of the research.
1. The Mobile Applications Used by the Teachers in English Language

Learning

This research explored the use of mobile applications by the teacher in

English language learning. The data was gained after the researcher distributed the
questionnaires via google form to the participants. It was confirmed that from
eight teachers, six teachers used mobile devices in English learning activity and
two teachers used mobile device only in certain time.
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The teachers used mobile devices when the activity needs the students to use
application in learning activity. From the data it is found that the teaches from
eight senior high schools in Indramayu use several certain applications such as
schoology (Muthia, 2018), kahoot, quizziz (Rahayu & Purnawarman, 2018),
WhatsApp group, google classroom, discord (Wulanjani, 2018), and electronic
dictionary (Hayati & Fattahzadeh, 2006; Abhogunaim, 2019; Laufer et.al., 2006).
Most of the teachers used Google Classroom in their learning process. Google
Classroom was considered as good learning management system. T3 said that
“They are good as Learning Management System, and Communication
Management System”. T3 gave activity in Google Classroom as an alternative
way during the online meeting, the teacher believed that GS has good LMS and
CMS. This opinion is supported by Gurunada (2020) who said that google
classroom (GS) is an effective learning platform that served as Learning
Management System (LMS)(Turnbul, 2019). GS gives features that allow the
teacher to manage the material and link it to the other sources such as youtube.
T5, T6, T7, and T8 said that GS is easy to use and simple.

2. The Usage of The Mobile Applications and Skill to improve in English

Language Learning

The mobile applications were used, first is to utilize the mobile device in
learning activity, T1 “l use mobile device to utilize the application. | allow them to
use mobile device during the English language activity so they can make useful of
their mobile device”. The teacher thought that it will be more useful when the
students can utilize their mobile device for the sake of English learning. The use
of mobile devices allows the students to access the information related to material
wider in the internet. Nalliveetil & Alenazi (2016) reported similar condition
where the teachers allow their students to use mobile devices in English learning
activity to access information. Sana’ababneh (2017) supported that technology
allows the students a more freedom and time to have easy access to the internet
through their phone to make use of learning resources. With that condition,
allowing students to utilize mobile devices make them easy to look for the sources
and information related to the material they learned in the class. This also gives
them chance freely choosing resources from any kinds of source they need from
the internet.

By the chance the students get in utilizing mobile device, the learning is more
meaningful and richer. They can search for information and resources from the
internet to support their material. Hence, the second is the use of mobile device
encourages the students to have various learning media. Like T5 “I usually ask
the students to find the information related with the learning material by
accessing the internet from mobile device. However, the textbook I used contained
the audio and video file that should be accessed from mobile device. So, it
supports the learning activity especially when we need media”. In this matter, T4
underlines the use of mobile device is to explore the various media which
gathered by utilizing the mobile device. They are not bounded to access only the
textbook as media in learning. But they can get more media such as audio and
video from internet. Furthermore, this actually implies the use of mobile device in
case of accessing the internet guides the students to be more active in participating
at the learning process. It is supported by Klimova & Berger (2018) who mentions
that the suitable tools in mobile device can motivate students to learn
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interactively. T5 further mentions “In addition, | let students to find the unknown
vocabulary from their online dictionary at mobile device.” The information can be
from the internet or from the dictionary application. The purpose is to support the
learning activity. Klimova & Berger (2018) state in his research that the activities
the students do in their mobile device refer to electronic dictionaries for
completing the assignment.

The involvement of students by utilizing the mobile device actually guides
them to build the independent learning. In this matter, the students have the
opportunity to actualize the participation by finding the material that is suitable
with their needs of learning. Thus, the third is the use of mobile device get the
students self-study. As mentioned by TS5 “I let students to find the unknown
vocabulary from their online dictionary at mobile device”. In this matter, the
teacher gives the students space to have their own effort in acquiring the new
vocabulary through online dictionary. It is considered as the effective way to
improve the vocabulary. As supported by Klimova & Berger (2018) the use of
mobile application contributes to the improvement of students’ learning
specifically at English vocabulary and phrases. It means that the students can
develop their vocabulary knowledge by finding and understanding the meaning of
unknown vocabulary. This vocabulary knowledge then actually supports to the
learning process. Since the students have more understanding to the topic material
due to their vocabulary knowledge, the goal of learning can be accomplished.

Moreover, the students also practice their self-study by using the other media.
Like T7 “I ask students to find material (text, video, picture) that related with the
topic”. This reveals that the teacher realizes the needs to support students for their
independent learning by asking them to access the internet during the learning
process. This also confirmed by Anggrarini & Wati (2019) in their research that
the teacher need to help the students to look for information or sources they need
from the internet by the mobile devices. However, the guidance of teacher is
really needed to ensure the students decide the suitable material related to the
topic. As confirmed by Klimova & Berger (2018), the teacher can lead to the
independent learning by providing the professional and careful guidance. It means
that even the students find the material by accessing the internet for example, the
teacher should take control of it.

The use of mobile applications based on the teacher’s consideration which is
achieved from the questionnaire about the reasons behind the choice of mobile
devices to support English Language Learning.

Chart 1. The reason in using mobile devices application in English language
learning
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According to the chart above, the reason of using mobile devices in
supporting English language learning consists of six points. They are usability,
87.5%; availability, 75%; usefulness, 62.5%, portability, 62.5%; individually,
37.5% and persistence, 12.5% respectively. The usability refers to the technology
that is easily comprehended and navigated by people with no previous experience
using it (Mehdipour & Zerekahfi, 2013). T1 stated that “those applications are
easy to use and simple”. In this case, T1 utilizes the Schoology, Kahoot and
Quizziz as the mobile application. For instance, in matter of Quizziz, it is easy to
use for students, because it presents the understandable features. As found by
Rahayu & Purnawarman (2018) Quizizz has two features of feedback, including
the game summary (score and rank) and the performance stats (the number of
correct and incorrect answers, the number of unattempt questions, average time
per question, and the longest streak). The features of Quizziz show the similar
pattern in the other mobile games which have the score and rank. However, they
were utilized as the feedback for students to have their self-assessment in learning
grammar. This is considered as the reason of usability for the mobile application.
It is since the students have involved the similar environment in case of mobile
application, they are easier to adapt and use the learning application, such as
Quizziz.

The second reason of mobile applications used by the teacher is availability.
Mehdipour & Zerekahfi (2013) defines the availability as the technology can be
used by the learner anywhere, to enable communication with teachers, expert, and
peers. This reason is in line with T2 “For learn and study at home”. It implies that
the use of WhatsApp group facilitates both the teacher and students to conduct the
learning activity even they do not have the face to face meeting. It means that the
different location of teacher and students does not become the burden in the
learning activity. It is supported by Sana’ababneh (2017) who states that the
technology in form of mobile application represents the smarter features that
extend beyond the walls of the school or the confines of a class period. It reveals
that the learning process allows the students to learn at their own time and
anywhere which means the activity can take place in formal or informal settings.
Following that, since the WhatsApp has the features of chatting, sharing the file,
voice and video call, it facilitates the quick and easy way of communication for
teacher and students. As stated by Sana’ababneh (2017) there is an accelerated
demand for the communication due to the development of electronic gadgets.
Regarding to this study, the invention of mobile application such as WhatsApp
guides the teacher and students to approach easily one to another.

The usefulness becomes the third reason in using mobile application.
Usefulness belongs to the technology that is suited to everyday needs for
communication, reference, work and learning (Mehdipour & Zerekahfi, 2013).
The use of mobile application is perceived being useful in facilitating the learning
activity. There are two teachers who assert the useful gained when the students
access the dictionary. T5 says “l suggest my students to use U-Dictionary because
I think it is the proper bilingual dictionary for students who needs some example
for the vocabulary that they learn. In addition, there are so many features, which
involve spelling check, writing club and word games”. Then it is followed by T7
“For dictionary application, Dictionary can make students learn vocabulary
easily. Not just vocabulary but also the pronunciation of the vocabulary”.
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According to the both teachers, the use of dictionary helps the students to learn
vocabulary. The students do not only learn to find the meaning of words, but also
how to perform those words. In this case, they practice the spelling and
pronunciation of words. This condition is supported by Rahayu & Purnawarman
(2018), the use of electronic dictionaries improves the students’ opportunity to
learn new vocabularies in foreign language. It is mentioned that the students have
more interest and motivation to learn new words because they use electronic
dictionaries.

The fourth reason is portability. Mehdipour & Zerekahfi (2013) defines the
portability as the technology is available whenever the user needs to learn. It
means that the technology in form of mobile application grants the teacher and
students to involve in their learning activity anytime. This study found the most
frequent mobile application used by the teacher refers to google classroom. From
the questionnaire, there are four teachers who utilize google classroom. Google
classroom is perceived easy to use. As mentioned by T3 “Easy to use”, T4 “Easy
to apply”, and T6 “It’s easy”. This condition is supported by Sudarsana et.al
(2019) who acknowledges that google classroom provides a central site for
communicating with students, sending feedback and providing homework. It
implies that the google classroom facilitate several needs in learning.
Furthermore, the portability of google classroom is stated by T8 as the
combination of Learning Management System (LMS) and Content Management
System (CMS). It means that the google classroom offers the teacher easier access
to develop the material and track the students’ progress in learning. As said by
Turnbul et.al (2019) CMS refers to essentially software applications designed for
the creation and management of digital content in a collaborative environment.
Ninoriya et.al (2011) also states that LMS focuses on the tracking registration,
attendance class lists, grades, test results, class scheduling, other administrative
requirements of schools and instructor-led classes. In other words, LMS helps in
running a learning organization.

Persistence becomes the last reason found in case of using mobile
application for English language learning. Mehdipour & Zerekahfi (2013)
elaborated persistence as the use of the technology to manage learning throughout
a lifetime so that their accumulation of resources and knowledge will be
immediately accessible despite changes in technology. It means that technology
gives the students light approach to access their material for example. Schoology
as one of mobile application practiced by teachers that has persistence as the
reason. Byrd (2013) mentions that the teacher can supply student resources to be
reviewed at any time through Schoology. It means that the students are able to
improve their understanding since they can review the additional sources
whenever they need. In addition, Muthia et.al (2018) asserts the benefits of
Schoology is realized in making the lessons enjoyable and increasing students’
self-confidence and responsibility. Schoology allows the students work
collaboratively with peers. Then they receive the assignment which is followed by
the feedback in controlled setting (Byrd, 2013).

The Target of Improvement based on Mobile/ Smartphone Application Used

The use of mobile applications do not limit the implementation of the
learning process. It is conducted to reach the goals of learning which is revealed
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the improvement of students. In this matter, the teacher has the target for students’
improvement as the output of learning process. It is started by the skills that the
teacher expected to be improved by the suggested mobile application. Then it is
followed by the quality criteria from learning objects to educational application.
The data were presented in the chart as follow:
Chart 2. The Target of Improvement based on Mobile/ Smartphone
Application Used

@ rpoaning
reading
writing
Jarmmal

From chart 2, there are five skills expected to be improved: reading (37.5%),
listening (25%), speaking (12.5%), writing (12.5%), and all skill (12.5%)
respectively. This associates with the mobile application used by the teacher.

In this study, the high percentage of reading as the target of improvement is
indicated by the use of electronic dictionary. TS5 states “Then, for the online
dictionary | suggest them to use U-Dictionary for bilingual dictionary and Oxford
online dictionary for monolingual dictionary”. In this matter, the teacher considers
the importance of students to consult to the dictionary during the learning process.
This condition is supported by Laufer (as cited in Hayati & Fattahzadeh, 2006)
who believes that when the students encounter words which are familiar but the
context is not, then they are encouraged to consult the dictionary. Moreover, the
teacher suggests two kinds of dictionary to the students, including monolingual
and bilingual dictionary. According to Nation (2013) monolingual dictionary is
used to interpret the definition, examples and the word form. In other side,
Aboghunaim (2019) finds that bilingual dictionary is preferred by students due to
the more precise and detailed information presented specifically in finding the
meaning of unknown words. Both monolingual and bilingual dictionary helps the
students to build their vocabulary knowledge. As the result, the students are easier
to find the meaning of words when they engage in reading. Therefore, the students
may build their reading comprehension related to the text or learning material. It
is in line with Aboghunaim (2019) who finds that both monolingual dictionary
and bilingual dictionary have an impact on teaching vocabulary, specifically
bilingual dictionary results in a high reading speed. This condition occurs as said
by T5 “I can see that they have good vocabulary knowledge related to the topic of
learning material discussed”. Furthermore, Laufer et.al (2006) asserts that the
bilingual dictionary provides easy access for students to understand the materials
they read. In other words, the students acquire the meaning of words from the
dictionary and this knowledge is useful to build the reading comprehension.

The other skill expected to be improved refers to listening which is followed
by speaking. One of reasons behind these targets is the use of discord in the
English learning process as practiced by T3. According to Lacher (2018) discord
IS a popular voice chat application that allows for Voice over Internet Protocol
(VOIP) and messaging between users. Discord is considered as an appropriate
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mobile application in facilitating the listening and speaking activity because it
allows the teacher and students to share their voice and give the response of it. As
found by Wulanjani (2018) the students are mostly engaged in many tasks which
forced them to always give their respond actively. Discord facilitates the teacher
to have speaking and listening activity even it is not at face to face meeting.
Furthermore, the attention to the students’ listening skill is also showed by T7
who utilizes the voice recorder as one of mobile application to help the listening
activity. In addition, she guides the students to use dictionary in learning the
pronunciation of words. It implies that the students consider one of speaking
aspect, pronunciation. The pronunciation which associates with producing the
words clearly is important because it influences the listeners’ understanding to
achieve the meaning of messages. It is in line with Prashant (2018) who stated
that pronunciation played an important role in English speaking to express the
ideas. Specifically Brown (2003) supports that speaking belongs one of
communication skills which has closely relationship with listening in pragmatic
view of language performance. It means that the speaker and listener negotiate the
meaning of what they utter by expressing it verbally. Thus, the sense of listening
and speaking is getting the understanding of others to build communication. As
the result, it actually reveals the use of discourse, voice recorder and dictionary
provide the multimedia content which offers more opportunities for the students
to be engaged and participated more actively in case of listening and speaking.
Regarding to the implementation of online learning, the teacher has the target
of improvement in matter of all skill. It is indicated when most of teacher use
more than one mobile applications. This occurs since the teaching and learning of
English requires the integration of all skills, which involve reading, listening,
writing and speaking. As supported by Pardede (2019) the integrated-skills
approach is believed as an effective way to develop the students’ communicative
competence and the ability to use English in case of gaining access to social,
vocational, educational, or professional opportunities. In this matter, the teacher
has an awareness to accomplish the goals of learning by facilitating the students to
practice all English skills. However, one mobile application is perceived not
enough to engage students for concerning their four English skills. This
circumstance is supported by T7 “I hope there is application that can help teacher
and students that provide material books or articles, we can use dictionary
feature in that application. Not just that, the application that can upload and
download material or assignments (picture, video). And those are in one
application”. It implies that the teacher needs more features in conducting the
process of online teaching and learning that is packaged in one application only.
This consideration is actually based on the quality criteria of mobile application
that meets the needs of learning. In this case, the teacher considers the quality of
cognitive value and pedagogic coherence (62.5%). According to Pilar et.al.,
(2013) cognitive value and pedagogic coherence deals with the teaching goals, the
target users and the skills to be developed. It means that the teacher realizes the
important of coherence between the goals/ users (teacher and students)/ skills and
the app’s contents. In simply, the teacher hopes that the content of application
provides the needs of learning process. In addition, it is accessed easily by the
teacher and students as the user of application. Furthermore, the content of
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application facilitates the teacher to conduct the activity by integrating all English
skills for students.

Chart 3. The Quality Criteria from Learning Objects to Educational
Application

apacity and adaptabity
Motwabon

Format and Layout
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The target of learning improvement should be hand in hand with the quality
criteria. As presented in the chart 3, there are three quality criteria that dominates
the teachers’ answer, which involve coherence, content quality; accessibility;
capacity and adaptability in 62.5%. Then there are usability and compatibility for
37.5%. After that, motivation, format and layout, and visibility takes 25%.

On account of the target of improvement, the teacher also considers the
other quality criteria of mobile application. It is shown by T4 “l hope in the
future, the application developers can create the application easier to apply by
the beginners, and do not need much charge in applying the application”. It
implies the teacher takes the accessibility (62.5%) to decide the target of
improvement. It means that when the mobile application presents the light
approach, it is easier to meet or deal with the skills expected to be improved.
Following that, there is capacity and adaptability (62.5%) that associates to the
ease with which the mobile application adapts to the different types of users,
including the teacher and students as mentioned by Pilar et.al., (2013). In this
matter, the teacher considers that the different competence level of students does
not bring the meaningful difficulty when the mobile application can propose the
different contents and activities. In addition, the mobile application can be used
independently of specific teaching or learning methods which adapt the needs of
learning. Based on the quality criteria of mobile application, it reveals that the
teacher observes the needs of teaching and learning process before there is the
target of improvement for the students. Following that, the teacher has an attempt
to achieve the target of improvement by utilizing the certain mobile application.

CONCLUSION

The study underlines the use of mobile application is accountable for
learning in different situation. There are several mobile applications used by
teachers in this study, including schoology, kahoot, quizziz, WhatsApp group,
google classroom, discord, and electronic dictionary. The use of these application
is based on the usability, availability, usefulness, portability, and persistence
respectively. This study further points that the teachers have the target of
improvement by accessing the mobile application. They have the target in case of
reading, listening, speaking, writing and all skills respectively. Moreover, these
targets were arranged by considering the quality criteria of mobile application.

()]
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The quality criteria of the mobile applications used in English learning process are
cognitive value and pedagogic coherence, accessibility, capacity and adaptability.
This study implies the pedagogical and practical design for the use of mobile
applications in language learning to cover more skills to improve. This study also
leads the other researcher to explore more information deal with the use of mobile
application in the students’ point of view.
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