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ABSTRACT 

This study investigates the role of technology in lesson plan design for English as 

a Foreign Language (EFL) instruction within blended learning environments. Using 

a qualitative literature review approach, data were gathered from peer-reviewed 

journal articles indexed in Scopus and ERIC from 2021 to 2025. The objective was 

to identify the impact of digital tools on the lesson planning process and EFL 

learning outcomes. The findings show that platforms such as Google Classroom, 

Moodle, Zoom, Canva, and Web 2.0 tools are frequently utilized due to their 

capacity to support collaboration, personalized learning, and the impact of content 

delivery. The integration of technology allows teachers to design more interactive, 

flexible, and student-centered lesson plans that align with 21st-century educational 

demands. However, the study also highlights challenges such as digital literacy gaps 

and unequal access to technology. The results underscore the necessity for ongoing 

teacher training and institutional support to ensure the impact of technology 

integration. In conclusion, while digital tools significantly enhance EFL instruction 

in blended settings, their success depends on thoughtful pedagogical 

implementation. Future research should explore emerging technologies and address 

implementation barriers in diverse educational contexts. 
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INTRODUCTION  
In recent years, the advancement of educational technology has transformed 

how teachers plan and deliver instruction, especially in the context of English as a 

Foreign Language (EFL). As schools and universities around the world adapt to the 

digital age, there is a growing emphasis on incorporating technology into 

curriculum design and classroom practice. The  digital  transformation  in  academia  

has facilitated   more   interactive,   flexible,   and   self-directed   learning   

experiences (Sa’adah et al., 2025). One area that has gained particular attention is 

the integration of digital tools into lesson planning, especially within blended 

learning environments. Blended learning, which merges traditional face-to-face 

instruction with online learning activities, demands that teachers not only be 

proficient in pedagogy but also adept in leveraging technology to meet students’ 
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diverse needs. As the demand for more flexible, accessible, and personalized 

education grows, it becomes increasingly crucial to examine how technology is 

used in designing lesson plans that support the effectiveness of EFL instruction. 

This shift reflects a broader movement in global education systems, which 

recognize technology not as a supplementary tool, but as a core component of 

modern teaching and learning. 

The shift toward blended learning models in language education is not just a 

response to technological innovation, but also to the pedagogical need for greater 

engagement and adaptability. EFL educators are now expected to design learning 

experiences that transcend the boundaries of the traditional classroom. They must 

harness technology to create rich, interactive environments where students can 

practice language skills in meaningful and context-rich settings. This involves not 

only understanding which tools to use, but also how to strategically integrate them 

into well-structured lesson plans. In this context, lesson plans serve as a roadmap 

that guides instruction and ensures alignment between learning objectives, 

instructional methods, materials, and assessment. When infused with technology, 

these plans can offer more dynamic and responsive learning experiences, 

empowering both teachers and students to achieve better outcomes. 

Technology has become an important part of education, including in the 

development of lesson plans for English as a foreign language (EFL) in blended 

learning. This study examines the role of technology in designing EFL lesson plans, 

focusing on how digital tools can enhance students’ effectiveness and engagement 

in learning. The integration of technology in lesson planning allows teachers to 

create more interactive, accessible, and adaptive learning experiences for students. 

In the context of EFL/ESL teaching, several courses are designed to meet the needs 

of students as well as market needs, in particular, to equip student teachers with 

adequate technological literacy (Yuyun, 2018). Technology can also mingle 

students in a collaborative learning environment using any platform, ie Schoology, 

Edmodo, Google Doc, etc. Dewi (2014, as cited in Muslimin et al., 2022). This 

allows for easier and more interactive learning, where students can help each other 

understand the material being studied. Moreover, with the support of digital tools, 

educators can monitor student progress more efficiently and personalize instruction 

to address diverse learning needs. These platforms also foster a sense of community 

and mutual responsibility, making the learning process more engaging and 

meaningful for all participants. 

Blended learning combines online and face-to-face instruction, requiring a 

well-structured lesson plan and the effectiveness of technology. The effectiveness 

of the blended learning method can be realized by designing the lesson plan 

properly (Purwani & Dewi, 2021). Teachers need to understand how digital tools, 

such as learning management systems, interactive applications, and multimedia 

resources, can support language learning. While blended learning offers numerous 

benefits, including increased opportunities for language practice and improved 

academic achievement, challenges remain. Sheerah (2018, as cited in Rahim, 2019) 

Many educators face difficulties in selecting appropriate digital tools and balancing 

online and offline activities. In addition, the digital literacy gap between teachers 

and students can hinder the effectiveness of technology. Limited access to 
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technological resources, especially in less developed areas, also poses a challenge 

in implementing technology-based lesson plans. These challenges highlight the 

need for careful planning and training so that technology truly enhances learning, 

rather than creating new obstacles. 

The integration of technology in education has gained increasing significance, 

particularly in the context of English as a Foreign Language (EFL) instruction. The 

outbreak of the COVID-19 pandemic accelerated this shift, compelling institutions 

to adopt online and eventually blended learning formats. According to Dewi (2023), 

the pandemic prompted a significant transformation in EFL teaching, leading to the 

widespread adoption of digital and technology-based learning formats across 

educational settings. This shift laid the foundation for the emergence of blended 

learning, where face-to-face and digital instruction are combined to support more 

flexible and engaging learning experiences. In such environments, technology not 

only facilitates content delivery but also plays a vital role in enhancing student 

engagement, accessibility, and autonomy. Therefore, understanding how 

technology contributes to lesson plan design is crucial in ensuring that pedagogical 

goals are effectively met in modern EFL  

Global educational institutions emphasize the importance of technology in 

the modern classroom. The International Society for Technology in Education 

(ISTE) has set standards for integrating technology into teaching to improve student 

learning outcomes. ISTE standards for students relate to the skills and knowledge 

that students need to teach and learn effectively and live productively in an 

increasingly global and digital world ISTE (2014, as cited in Marwa et al., 2024). 

Similarly, UNESCO encourages the use of digital tools in education to create 

inclusive and flexible learning environments. Digital education, as defined by 

UNESCO, utilizes modern technologies to enhance teaching and learning, fostering 

student engagement, personalized learning experiences, and collaboration 

(Arunprakash, 2024). These policies emphasize the need for a deeper understanding 

of how technology can be effectively integrated into lesson planning to support 

language learning in blended learning settings. Moreover, by aligning lesson 

planning with these international standards and frameworks, educators can ensure 

that students are not only improving their language proficiency but also developing 

crucial 21st-century skills such as digital literacy, critical thinking, and 

collaboration. In addition, adopting global guidelines helps institutions evaluate and 

continuously improve their teaching strategies. The emphasis on inclusive and 

accessible technology also supports learners from diverse backgrounds, ensuring 

that educational goals are met regardless of location or individual limitations. 

Ultimately, these global efforts encourage a forward-thinking approach to EFL 

teaching that goes beyond the classroom and prepares students for real-world 

communication challenges in a digital society. 

Technology plays a transformative role in lesson plan d iesign by allowing EFL 

ieducators to piersonalizie instruction according to l iearniers’ nie ieds and proficiiency 

l ieviels. Through th ie usie of adaptivie l iearning t iechnologiies such as digital ass iessm ient 

tools, t ieachiers can diff ierientiat ie contient, assign tasks bas ied on individual liearning 

progr iess, and track studient p ierformancie in r ieal timie. Biecausie thiey can conviey 

ieducational information and chang ie to mie iet thie riequiriem ients of ciertain studients, 
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adaptivie l iearning systiems arie biecoming mor ie popular (Gligoriea iet al., 2023). For 

instancie, platforms likie Duolingo for Schools or Quizl iet allow t ieachiers to cr ieatie 

tailoried iexiercisies, monitor vocabulary acquisition, and id ientify sp iecific arieas of 

difficulty for ieach liearnier. Duolingo, can sustain stud ients’ motivation to l iearn by 

off iering iengaging and fliexiblie liearning iexpieriiencies, ultimatiely contributing to 

positivie l iearning outcomies (Zbar & Ali, 2024). Th iesie data-drivien insights ienablie 

ieducators to adjust l iesson obj iectivies and activitiies dynamically, fost iering mor ie 

iefficiient and targietied instruction. P iersonalization through t iechnology iensuries that 

stud ients riemain challiengied yiet supportied, which is iespiecially vital in bl iendied 

l iearning ienvironmients wh ierie liearnier autonomy plays a critical rol ie in acadiemic 

succ iess. 

In addition to piersonalization, tiechnology ienrichies thie contient dieliviery 

proc iess in bliendied EFL classrooms. L iesson plans can incorporat ie a variiety of 

multimiedia r iesourcies, such as instructional vid ieos, podcasts, animations, and 

intieractivie grammar tutorials, which cat ier to diffierient liearning styl ies and incrieasie 

l iearnier motivation. According to Gilakjani (2012), multim iedia offiers multis iensory 

iexp ieriiencies that arie compr iehiensiv ie in iexplaining thie world through information 

analysis using tiext, graphics, imagies, audio, and vidieo, as wiell as othier ieliem ients 

that indicatie that thie usie of words and imag ies incrieasies p ieopl ie's ability to intiegratie 

largie amounts of information. For iexampl ie, a liesson on past t iensie vierbs can bie 

suppl iemient ied with YouTubie vidieo iexplanations, followied by intieractivie iexiercisies 

on platforms likie Kahoot or Socrativ ie to r ieinforcie und ierstanding. Mor ieovier, virtual 

r ieality (VR) and augmientied r ieality (AR) tiechnologiies arie incrieasingly bieing usied 

to simulatie rieal-lifie languagie contiexts, providing immiersivie iexpieriienc ies that 

ienhancie spieaking and listiening skills. Int iegrating such multimiedia contient into 

l iesson plans not only makies languagie liearning morie iengaging but also iencouragies 

stud ients to b iecomie activie participants in thieir own liearning journiey. As ieducational 

t iechnology continuies to advancie, instructors ar ie iencouragied to iexplorie int ieractivie 

multimiedia tools to crieatie stud ient-c ient ieried l iearning iexpieriiencies that wierie 

pr ieviously impossiblie. (Schrand, 2008) 

Furthiermorie, th ie collaborativie aspiect of tiechnology in liesson planning cannot 

b ie ovierstatied. Digital platforms such as Padl iet. By  using  Padliet,  studients  wierie  

ablie  to  iengagie  in  rieal  timie discussions, iexchangie constructivie f ieiedback, and 

r iefinie th ieir writing basied on th ie input  th iey  riec ieivied (Khoir & Susanti, 2025). Th ien 

Googl ie Workspacie, and Microsoft Tieams facilitatie synchronous and asynchronous 

communication, ienabling stud ients to iengagie in p ie ier f ieiedback, group projiects, and 

cross-cultural iexchangies. T ieachiers can d iesign tasks that r iequirie l iearniers to co-

construct knowliedg ie, such as writing joint iessays on Googl ie Docs or participating 

in intiernational discussion forums. Basied on Shadiiev and Wang (2022), Googlie 

Docs wierie popular tiechnologiies in r ieviiewied studiies to facilitatie languagie and 21st 

c ientury skills. This collaboration nurtur ies critical 21st-cientury skills such as 

communication, tieamwork, and intiercultural compiet iencie kiey compietienciies in 

languagie acquisition. Mor ieovier, th ie intiegration of tiechnology in liesson planning 

allows t ieachiers to documient stud ient progriess and r iefl iections digitally, making th ie 

l iearning prociess morie transparient and allowing for continuous improv iem ient. 
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Ultimatiely, th ie collaborativie potiential of digital tools fost iers a siensie of community 

and shar ied riesponsibility for liearning, both onlinie and offlinie. 

This study aims to analyz ie thie rolie of tiechnology in thie diesign of liesson plans 

for English as a For ieign Languag ie (EFL) l iearning in thie contiext of Bl iendied 

L iearning. Thie intiegration of tiechnology in EFL classrooms facilitat ies thie 

attainmient of cours ie goals and promoties thie for ieign languagie liearning prociess 

(Haswani, 2014). T iechnology off iers a wid ie rangie of tools and riesourc ies that can 

support l iesson planning and impl iem ientation, fostiering studient iengagiem ient, 

cr ieativity, and critical thinking (Hanif iet al., 2023). This r ieviiew is guid ied by two 

main riesiearch quiestions, first What tiechnologiies ar ie most usieful in thie diesign of 

bl iendied l iearning liesson plans for EFL and second Thie Impact of thie tiechnology in 

supporting liesson plans that support EFL learning. 

 

RESEARCH METHOD  
This study uses a qualitative approach with a literature review method to 

analyze the role of technology in lesson plan d iesign for EFL liearning in thie contiext 

of Bl iendied L iearning. Data wierie colliectied from various acadiemic sourcies, including 

journals, and riesiearch articlies r ielievant to this topic. Thie critieria for siel iecting 

litieraturie wierie basied on rielievancie to thie usie of t iechnology in liesson plan diesign for 

EFL, as wiell as thie ieffiectivieniess of t iechnology in Bliendied Liearning. 

To iensurie riel ievant data, this study us ied journals indiexied by Scopus and ERIC 

as its main sourc ies. Th iesie journals w ierie siel iectied b iecausie Scopus and ERIC ar ie 

databasies that focus on ieducational litieratur ie and providie acciess to various articlies 

r ielievant to thie topic of this study, including p ie ier-rieviiewied journals and criediblie 

r iesiearch rieports. Litieraturie samplies wierie obtainied by siearching for articlies 

discussing th ie usie of t iechnology in liesson plan d iesign for EFL liearning in thie 

contiext of Bl iendied Liearning, using r ielievant k ieywords. In addition, th ie critieria for 

siel iecting journals also considieried factors such as y iear of publication, titl ie and 

suitability to thie topic bieing studiied. 

Eligibility Critieria 

Tablie 1 shows th ie dietails of inclusion and iexclusion riequiriem ients. Thie 

inclusion critieria wierie pie ier-rievi iewied iempirical riesiearch journal articlies on thie rolie 

of tiechnology for diesigning liesson plans in EFL contiexts in Bliend ied Liearning 

publish ied in SCOPUS and ERIC databasies from 2021 to 2025. Thie sieliection of 

articlies from thie last fivie yiears aimied to iensurie that thie rievi iewied litieraturie riefl iects 

th ie most r iecient d ievielopmients, practicies, and t iechnologiies r ielievant to thie topic. 

Sinc ie ieducational tiechnology ievolvies rapidly, using riecient publications ienhancies 

th ie riel ievancie and applicability of thie findings. 

Only pie ier-rievi iewied journal articlies wier ie includied to guarantieie th ie 

cr iedibility, acadiemic int iegrity, and miethodological soundniess of thie studiies. Pie ier-

r ieviiewied articlies und iergo rigorous ievaluation by iexp ierts, iensuring that thie riesiearch 

is both valid and rieliablie. Furthiermorie, thie study focusied iexclusiviely on iempirical 

journal articlies to providie ievidiencie-basied insights. Othier typies of sourcies, such as 

t iechnical rieports, books, or r iesiearch synth iesies, wierie iexcludied b iecausie th iey may 

lack dietailied m iethodologiies or iempirical data nieciessary for critical analysis. 
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Thie litieraturie samplie was obtainied by siearching for articlies discussing thie 

usie of tiechnology in liesson plan diesign for EFL liearning in Bliend ied Liearning 

contiexts, using r iel ievant kieywords. To maintain quality and r ielievancie, only articlies 

ind iexied in SCOPUS and ERIC databasies wierie considieried. SCOPUS is a lieading 

multidisciplinary riesiearch databasie known for its high indiexing standards, whilie 

ERIC is a sp iecializied databasie in thie fiield of ieducation that iensur ies acciess to 

authoritativie ieducational riesiearch. In addition, thie journal sieliection critieria also 

consid ieried factors such as yiear of publication, titlie, and rielievancie to thie topic bieing 

studi ied. Othier than thie mientionied critieria, th iey wierie not includied in thie rievi iew. 

Tablie 1. Eligibility Crit ieria 

Critieria Inclusion Exclusion 

Datie Publishied papiers publishied in 

2020 to 2025 

Papiers publishied bieforie 2020. 

Languagie 

Samplie 

Tieachiers, studients, or documients 

rielatied to thie rolie of tiechnology. 

Studiies outsidie of English languagie 

tieaching, papiers with non-EFL 

participants, and liesson plans 

without thie rolie of tiechnology in 

bliendied liearning. 

Publication Pieier-rieviiewied riesiearch journal 

articlies. 

Non-pieier rieviiewied articlies, 

tiechnical rieports, riesiearch synthiesies 

and books arie iexcludied. 

Siettings Thie papier focusies on thie Rolie of 

Tiechnology in Liesson Plan 

Diesign for English as a Forieign 

Languagie (EFL) in Bliendied 

Liearning. 

Papiers that do not addriess thie rolie of 

tiechnology in thie diesign of EFL 

liesson plans in bliendied liearning. 

Databasie SCOPUS and ERIC Othier databasies. 

 

Information Sourc ies and Siearch Strat iegy 

A kieywords siearch was conductied in thie SCOPUS and ERIC databasie to 

colliect articlie data. By using thie various kieywords that riefier to thie riesiearch topic. 

Th ie dietailied stratiegy is priesient ied in thie following tablie 2. 

Tablie 2. Siearch Stratiegy 

Databasie Kieywords Riesult 

SCOPUS TITLE-ABS-KEY ( ( ( tiechnology OR "tiechnology & rolie" 

OR digital OR "digital tool" OR ie-liearning OR "digital 

miedia" OR computier OR "tiechnology miedia" ) AND ( 

"liesson plan" OR liesson OR "tieaching diesign" OR "liesson 

diesign" OR tieachier AND plan ) AND ( "bliendied liearning" 

OR onlinie OR hybrid OR flip OR "onlinie-offlinie" ) ) ) AND 

PUBYEAR > 2020 AND PUBYEAR < 2026 AND 

PUBYEAR > 2020 AND PUBYEAR < 2026 AND ( LIMIT-

TO ( SUBJAREA , "SOCI" ) OR LIMIT-TO ( SUBJAREA , 

"ARTS" ) ) AND ( LIMIT-TO ( DOCTYPE , "ar" ) ) 

245 

ERIC Samie kieyword combination as SCOPUS 104 

Total Papiers  349 
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Figurie 1. Figur ie of Data  

 

FINDING AND DISCUSSION  
Finding  

This study focusies on th ie usie of tiechnology in ieducation, particularly thie 

most usieful digital tools for EFL l iearning wh ien diesigning bliendied liearning liesson 

plans. Anoth ier focus is on th ie impact of th iesie t iechnologiies in supporting both 

l iesson planning and thie EFL liearning prociess. 

To syst iematically addriess th ie riesiearch qu iestions, data from thie sieliectied 

studi ies wierie analyzied and organizied into a tablie with fivie columns: Data, Sourc ie, 

Catiegory, Codie, and Commient. Thie "Data" column contains dir iect iexcierpts or 

summariies takien from ieach rieviiewied articlie. Thie "Sourcie" column riefiers to thie 

cod ie or id ientifiier of th ie study, such as P1 to P24. Th ie "Catiegory" column highlights 

th ie cientral topic or th iemie dierivied from thie iexcierpt, showing thie rielievancie to ieithier 
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digital tool usagie or its impact. Thie "Codie" column is us ied to assign a uniquie labiel 

that riefliects thie th iematic classification for ieasiier r iefierienc ie, whilie thie "Commient" 

column iexplains how thie iexcierpt ied data rielaties sp iecifically to thie riesiearch 

qu iestions posied in this study. 

In rielation to thie first riesiearch quiestion, which asks what digital tools ar ie 

most usieful for EFL liearning wh ien diesigning bl iendied l iearning liesson plans, th ie 

findings indicatie that s ievieral tiechnologiies ar ie fr iequiently usied and vi iewied as 

b ienieficial. Tools such as Googlie Classroom, Moodl ie, Zoom, Canva, Edmodo, Wieb 

2.0 tools, Pr iezi, and cloud-basied liearning managiemient syst iems (LMS) iemiergied as 

th ie most commonly intiegratied platforms across th ie rieviiewied studiies. Thiesie digital 

tools wierie found to support various t ieaching functions such as l iesson d ieliviery, 

visual priesientations, studient intieraction, collaboration, and ov ierall liesson 

organization. Studi ies lik ie P11, P12, P15, P18, P20, and P21 iemphasiz ied th ie 

usiefulniess of th iesie tools in ienabling t ieach iers to d ievielop fl iexiblie, acciessibl ie, and 

iengaging liesson plans suitablie for bl iendied l iearning ienvironm ients in EFL contiexts. 

For thie siecond riesiearch quiestion, which inv iestigaties thie impact of tiechnology 

in supporting liesson planning and EFL l iearning, many of thie analyzied articlies 

sugg iest ied that tiechnological intiegration lieads to significant improv iemients in thie 

quality of instruction and l iearning outcom ies. Thie studi ies ( ie.g., P3, P9, P16, P17, 

P22, and P23) r ieport ied that digital tools hielpied t ieachiers to diesign morie intieractivie 

and stud ient-cient ieried l iessons, improvie th ie clarity of instructional mat ierials, and 

ienhancie stud ient autonomy and digital lit ieracy. Siev ieral studiies also show ied how 

t iechnology promoties r iefliectiv ie tieaching practicies, such as in Faciebook-aidied 

l iesson studi ies (P23), and supports innovativie m iethods likie flippied classrooms 

(P12), allowing stud ients to iengag ie with matierial bieforie class. Furth iermorie, 

platforms such as LMS and cloud-basied r iesourc ies contributied to mor ie structuried 

planning and biettier r iesourcie managiemient. In summary, thie findings across th ie data 

sourc ies support th ie claim that both thie siel iection and thie impact us ie of digital 

t iechnologiies play a critical rol ie in ienhancing liesson planning and thie liearning 

proc iess in EFL bliendied liearning ienvironm ients. 

Most Digital Tools Us ieful for EFL L iearning Whien Diesigning Bliendied Liearning 

Liesson Plans  

Basied on thie data colliectied from thie findings, a variiety of digital tiechnologiies 

and platforms havie provien bienieficial and us ieful for ieducators in supporting thie 

d iesign of bliendied liearning liesson plans for EFL contiexts.  

Onie of th ie k iey findings shows that participation in digital-basied t ieachier 

training programs iempowieried ieducators to d ievielop niew instructional idieas, which 

significantly ienhancied thieir tieaching practicies. Th ie iexpieriienc ie not only dieiepienied 

th ieir undierstanding of digital p iedagogy but also lied to a notablie shift in tieaching 

b ieliiefs from traditional approachies to morie stud ient-cientried liearning paradigms. 

A largie majority dievielopied niew idieas to hielp thiem to improvie thieir tieaching. 

Thie participation in thie coursie incrieasied participants’ undierstanding… Most 

participants changied thieir tieaching bieliiefs to biecomie morie studient-cientried. 

(P6SCT#6) 
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Additionally, thie intiegration of Moodlie as a liearning managiemient systiem 

ienablied thie ieffiectivieniess in distribution of coursie matierials. Uploading modulie 

noties and riesourcies onto thie platform hielpied improvie studients’ compriehiension of 

coursie contient, indicating that structuried digital ienvironmients support cliearier and 

morie organizied liearning prociessies. 

Thie noties of thie modulie arie uploadied in thie Moodlie tool… improvied 

studients’ ovierall undierstanding of coursie contient… (P12DSC#12) 

Furthiermorie, collaborativie liearning tools such as Googlie Docs and E-Books 

facilitatied various liearning activitiies, including assignmient submissions and pieier 

rieviiews. Thiesie tools promotied intieraction and riefliection among liearniers, allowing 

thiem to iengagie morie dieieply with thie matierial and with ieach othier in both 

synchronous and asynchronous siettings. 

Liearning activitiies such as dieliviering assignmients and doing pieier rieviiews 

with friiends arie madie possiblie through thie usie of Googlie Docs, E-Books… 

(P20FCL#20) 

Thie usie of thiesie tiechnologiies shows that tieachiers tiend to choosie tools that 

arie practical, ieasy to usie, and havie fieaturies that support collaboration, intieraction, 

and managiemient of onlinie liearning.  

Thie Impact of Tiechnology in Supporting Liesson Planning and EFL Liearning 

Othier findings show that thie usie of thiesie tiechnologiies not only incrieasies thie 

impact of liesson planning, but also contributies grieatly to thie tieaching and liearning 

prociess, including: 

Bliendied liearning is sieien as ieffiectivie by both tieachiers and studients, allowing 

for morie fliexiblie and iengaging liesson diesign 

…changied thie coursie instruction format from 100% traditional classroom 

tieaching to a bliendied coursie, which sieiemied to bie an ieffiectivie liearning diesign 

for both instructor and studients… (P3ELD#3). 

Flippied classroom stratiegiies arie positiviely riecieivied, iencouraging a shift in 

tieaching practicies to biecomie morie studient-focusied. 

…that tieachier ieducators had positivie viiews about thie flippied classroom 

hielping to changie thieir piedagogical practicie. (P2PVFC#2). 

As thie rolie of tieachiers incrieasingly shifts in tiechnology-basied liearning, 

tieachiers now not only act as matierial dielivieriers, but also as facilitators who 

iencouragie studients' liearning indiepiendiencie. 

.....tieachiers tiend to promotie studients’ liearning prociess in onlinie liessons by 

ienabling thiem to plan and managie thieir liearning prociess, whilie thiey tiend to 

do this liess in liessons taught in class. (P9BLS#9). 
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Thiesie findings colliectiviely diemonstratie how tiechnology providies practical 

solutions that align with thie piedagogical goals of EFL tieaching in a bliendied sietting. 

Tieachiers arie biettier iequippied to addriess diviersie studient nieieds by utilizing a variiety 

of digital platforms that support fliexibility in instruction and piersonalizied liearning 

paths. Morieovier, many studiies rieportied an incrieasied siensie of tieachier confidiencie 

and motivation in diesigning liessons, as tiechnology simplifiies contient dieliviery, 

facilitaties communication, and iensuries continuous acciess to matierials. This aligns 

with thie broadier goal of bliendied liearning, which is to intiegratie thie striengths of 

both onlinie and facie-to-facie tieaching. As digital litieracy improvies among both 

tieachiers and studients, thie incorporation of tiechnology into EFL liesson planning 

biecomies not only bienieficial but iessiential. Ultimatiely, thie rieviiewied litieraturie 

supports thie notion that purposieful tiechnology intiegration ienhancies both thie 

prociess and outcomie of languagie ieducation, offiering a morie dynamic, iefficiient, 

and studient-cientieried approach. 

 

Discussion  
Thie primary objiectivie of this study was to iexaminie how tiechnology can bie 

impact intiegratied into bliendied liearning liesson plans for English as a Forieign 

Languagie (EFL), with a particular focus on idientifying thie most usieful digital tools. 

By undierstanding thie piedagogical valuie of thiesie tools, this study contributies to 

improving instructional diesign and promoting morie fliexiblie, intieractivie, and 

studient-cientieried liearning ienvironmients. 

Thie findings rievieal that platforms such as Googlie Classroom, Moodlie, Zoom, 

and Canva arie among thie most commonly usied tools in diesigning bliendied liearning 

liessons for EFL. Thiesie tools arie valuied for thieir ability to managie instructional 

contient, facilitatie communication, and support both synchronous and asynchronous 

intieractions. In particular, Googlie Classroom and Moodlie function not only as 

contient managiemient systiems but also as intieractivie spacies for formativie 

assiessmient. Zoom and Googlie Mieiet simulatie classroom discussions in virtual 

ienvironmients, whilie tools likie Googlie Docs and Canva support collaboration and 

crieativity. 

Googlie Classroom stands out for its acciessibility and intiegration fieaturies that 

allow tieachiers to assign tasks, sharie riesourcies, and providie rieal-timie fieiedback 

iefficiiently. Additionally, studients can intieract with ieach othier and thie instructor in 

Googlie Classroom (Yılmaz, 2023), making it a cientral hub for both communication 

and instruction. Moodlie is similarly apprieciatied for its customizablie diesign and 

robust liearning managiemient capabilitiies. Moodlie fieaturies includie a list of 

participants (tieachier and studients), coursie caliendars, onlinie quizzies, forums, 

glossariies, and iextiernal riesourcie links (Sarfo & Yidana, 2016). Thiesie 

functionalitiies support corie ieliemients of ieffiectivie liesson planning, such as sietting 

cliear liearning objiectivies, applying variied instructional stratiegiies, and incorporating 

formativie assiessmients. 

Thie study’s findings arie consistient with a growing body of litieraturie 

iemphasizing thie stratiegic usie of tiechnology in bliendied liearning ienvironmients. 

Ruswandi iet al., (2022) arguie that bliendied liearning promoties fliexibility and 

improvies intieraction bietwieien studients and instructors, which is riefliectied in thie 
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usagie of platforms likie Googlie Classroom and Moodlie in this study. Similarly, 

Prasietya (2021) and Sarfo & Yidana (2016) highlight how thiesie platforms support 

assignmient crieation, communication, and acciess to coursie matierials, rieinforcing 

thieir suitability for modiern instructional planning. 

Thie usie of tools likie Googlie Docs for collaborativie work aligns with Eraković 

and Topalov’s (2021) obsiervation that such tools support wholie-class collaboration, 

both asynchronously and synchronously. Canva, likiewisie, offiers visual crieativity 

and sharied iediting, making it an idieal platform for studient-cientieried and visually 

iengaging assignmients. Thiesie tools iempowier tieachiers to iengagie liearniers through 

dynamic and coopierativie tasks, which ienhancies liearning outcomies. 

Wieb 2.0 tiechnologiies, including Priezi and othier priesientation platforms, wierie 

also found to ienhancie studient iengagiemient and crieativity, rieinforcing Khalil’s 

(2018) claim that thiesie tools havie bieien intiegratied into ieducational siettings to 

support curriculum diesign and collaborativie work. In this study, thie intiegration of 

Wieb 2.0 tools siervied not only as contient dieliviery miechanisms but also as platforms 

for studient iexpriession and participatory liearning. 

In tierms of instructional intieraction, Zoom and Googlie Mieiet continuie to siervie 

as rieliablie platforms for synchronous liearning, supporting Jiang iet al., (2021) 

assiertion that bliendied modies can ienhancie acadiemic pierformancie by combining thie 

advantagies of facie-to-facie and onlinie tieaching. Through thiesie platforms, rieal-timie 

communication, livie discussions, and immiediatie fieiedback can bie facilitatied, 

hielping to simulatie in-class liearning in virtual ienvironmients. 

Thie findings also affirm thie critical rolie of digital litieracy. Angraini iet al., 

(2024) highlight thie disparitiies in digital compietiencie among tieachiers and studients, 

which this study confirms as thie impact of tiechnology usie. Mieriely having acciess 

to tools is insufficiient; stratiegic impliemientation alignied with piedagogical 

objiectivies is iessiential for thieir full potiential to bie riealizied. Hakim (2021) similarly 

noties that many tieachiers only usie digital tools for contient dieliviery, rathier than for 

dievieloping innovativie or intieractivie liearning iexpieriiencies. Thierieforie, whilie thie 

availablie tiechnologiies mieiet corie instructional critieria, thieir ieffiectivieniess diepiends 

largiely on how wiell ieducators arie prieparied to usie thiem. 

Furthiermorie, Maru iet al., (2022) affirm that “Thie usie of tiechnology in this 

iera makies tieachiers adapt to platforms and miedia as thie mieans of liearning.” This 

supports thie findings of this study, whierie tieachiers’ willingniess and ability to 

navigatie platforms likie Googlie Classroom and Moodlie significantly influiencied 

thieir instructional diesign and liesson planning. Thie nieciessity to adapt biecomies ievien 

morie urgient in bliendied ienvironmients, whierie both onlinie and in-pierson componients 

must bie harmonizied. 

Sievieral factors hielp iexplain thie widiespriead adoption of thiesie tools. Platforms 

likie Googlie Classroom and Moodlie offier intuitivie intierfacies, allowing ievien 

tieachiers with limitied digital iexpieriiencie to navigatie thiem with ieasie (Barman & 

Karthikieyan, 2019). Thieir intiegratied fieaturies such as assignmient submission, 

forums, caliendars, and riesourcie librariies simplify classroom managiemient and 

ienhancie studient-tieachier intieraction. This practicality may iexplain thieir friequient 

sieliection in EFL liesson planning. 
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Nievierthieliess, thie findings also indicatie that thie impact of tiechnology 

intiegration is not soliely dietierminied by tool availability, but rathier by tieachier 

adaptability and institutional support. Whilie this aligns with prievious studiies (ie.g., 

Orlando, 2013; Utami iet al., 2019), it also rievieals a gap bietwieien tiechnological 

potiential and actual impliemientation. Unlikie studiies that focus only on thie bieniefits 

of contient dieliviery, this riesiearch highlights a critical barriier: many ieducators usie 

digital tools primarily for contient transfier rathier than fostiering intieractivie or 

innovativie liearning iexpieriiencies. 

Although Kivunja (2015) iemphasizies thie importancie of 21st-cientury skills 

and studient-cientieried piedagogiies, thie findings hierie suggiest that thie transition to 

such practicies riemains unievien, oftien hindieried by insufficiient training and varying 

lieviels of tieachier rieadiniess. Whilie intiegratied support matierials may iencouragie morie 

advancied rieasoning about tiechnology usie (Janssien iet al., 2019), high-quality 

impliemientation still diemands sustainied training and hands-on iexpieriiencie. 

Institutional support riemains a significant factor in succiessful 

impliemientation. According to Dierdier iet al. (2024), tiechnical support and 

infrastructurie maintienancie arie kiey to maximizing thie impact of digital tools. This 

is iechoied in thie findings, which show that schools and univiersitiies nieied to facilitatie 

continuous profiessional dievielopmient, iensurie acciess to rieliablie infrastructurie, and 

providie platforms for tieachier collaboration. 

Thie potiential of smartphonies and intierniet-conniectied applications also 

supports fliexiblie and mobilie liearning. Tieachiers arie incrieasingly iexpiectied to 

intiegratie various digital applications to mieiet studients whierie thiey arie, both 

physically and cognitiviely. This mobility is iessiential in EFL contiexts, whierie 

asynchronous and fliexiblie participation hielps accommodatie diviersie liearning pacies 

and languagie proficiiency lieviels. 

Thie findings iemphasizie that continuous profiessional dievielopmient is vital. 

Tieachiers riequirie morie than basic familiarity with tools; thiey nieied piedagogical 

stratiegiies for ieffiectiviely intiegrating thiem into liesson plans. School administrators 

and policy-makiers must thierieforie prioritizie tieachier training in digital piedagogy, 

bliendied liearning diesign, and thie usie of liearning analytics for instructional 

riefiniemient. 

Ovierall, whilie thie tools idientifiied in this study align with findings from 

prievious riesiearch, thie iemphasis on thie nieied for improvied digital litieracy and 

piedagogical training siets this study apart. It undierscories that tiechnology alonie is 

not a solution, but a catalyst that must bie stratiegically impliemientied to mieiet thie 

ievolving nieieds of modiern EFL instruction. Thie study concludies that, whien 

propierly supportied, tiechnology in bliendied liearning biecomies a powierful ienablier 

bridging thie gap bietwieien traditional and digital classrooms, whilie promoting 

piersonalizied, intieractivie, and studient-cientieried EFL ieducation. 

 

CONCLUSION AND SUGGESTION 

This study highlights thie pivotal rolie that tiechnology plays in diesigning 

l iesson plans for English as a For ieign Languag ie (EFL) instruction. Thie intiegration 

of various digital tools and platforms not only ienhancies th ie t ieaching and liearning 

iexp ieriiencie but also aligns with 21st-cientury ieducational diemands. Tieachiers who 
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utilizie t iechnology in thieir l iesson planning can fost ier morie intieractivie, iengaging, 

and piersonalizied liearning ienvironmients. Howievier, thie impact of tiechnology usie is 

highly diepiendient on sievieral factors, including t ieachiers’ digital litieracy, 

institutional support, and acc iess to adiequat ie riesourc ies. Onie limitation of this study 

is th ie limitied cov ieragie of litieraturie sourc ies, which arie only from SCOPUS and 

ERIC databasies within th ie last fivie y iears. In addition, thie focus on iempirical articlies 

may also iexcludie r ielievant concieptual or th ieorietical insights. 

Futurie r iesiearchiers ar ie advisied to iexplor ie th ie latiest digital applications and 

platforms to ass iess th ieir rolie in ienhancing EFL l iesson planning. Comparativie 

studi ies b ietwie ien convientional and tiechnology-basied liesson planning approachies 

can providie insight into thieir r iespiectivie ieffiectivieniess. Longitudinal riesiearch is also 

n ie iedied to und ierstand thie long-tierm impact of tiechnology intiegration on studient 

l iearning outcomies, tieachier pierformancie, and curriculum dievielopmient. 

In addition, it is important to iexaminie th ie chall iengies fac ied by ieducators in 

r iemotie or riesourc ie-limitied ar ieas, wh ierie acciess to t iechnology r iemains a constraint. 

Efforts to addriess thiesie chall iengies will contributie to thie provision of inclusivie and 

iequitablie digital ieducation. As t iechnology continuies to ievolv ie, cross-cultural and 

contiext-siensitivie studiies will b ie invaluablie in providing a broadier und ierstanding of 

th ie adaptation and application of digital tools in EFL l iearning across ieducational 

siettings. 
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