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ABSTRACT

Speaking proficiency remains a critical yet often neglected skill in high school EFL
contexts in Indonesia, where conventional assessment practices continue to
prioritize written tests over authentic oral performance. While Performance-Based
Assessment (PBA) has been proven effective in tertiary education, its
implementation in high school English Clubs remains underexplored. This study
aimed to examine changes in high school students' speaking ability following PBA,
describe students' perceptions of PBA, and explore students' experiences in a six-
month program within a compulsory extracurricular English Club at a boarding
school. An explanatory sequential mixed-methods design was employed with 40
high school students. Quantitative data were collected through speaking pretests
and posttests using an analytic rubric from Brown (2004) and an eight-item
questionnaire on a four-point Likert scale, analyzed descriptively. Five students
were subsequently interviewed and data were analyzed using thematic analysis
following Braun and Clarke (2006). Results indicate a descriptive increase in
speaking scores across all five dimensions. Students reported generally positive
perceptions, particularly regarding tutor feedback, demonstrating the viability of
PBA as a structured assessment approach in extracurricular settings. However, gains
in confidence and independent practice varied across proficiency levels, suggesting
that PBA may require additional differentiated support in mixed-proficiency
compulsory settings.

Keywords: English Club, Extracurricular Program, High School Students,
Performance-Based Assessment, Speaking Ability.
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INTRODUCTION
Speaking is widely recognized as one of the most critical yet challenging
skills for high school students to master in English language learning (De Jong,
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2023). Proficiency in spoken English has become a practical necessity for academic
success, future careers, and social integration. However, despite its acknowledged
importance, speaking remains the most neglected skill in classroom assessment,
with research confirming that oral competence is often underevaluated in high
school education (Bashori et al., 2024). In the Indonesian educational context,
conventional assessment practices continue to favor written tests over oral
communicative ability, a trend observed in both high schools (Fadila & Trisno,
2025) and higher education (Menggo & Gunas, 2022). When students are not
required to demonstrate their speaking ability in a structured and authentic manner,
their oral competence risks remaining both underdeveloped and unevaluated (Zaim
et al., 2020).

Speaking is also one of the most cognitively demanding skills for high
school learners to develop, requiring the simultaneous management of phonological
encoding, lexical retrieval, grammatical formulation, discourse organization, and
real-time responsiveness to an interlocutor (De Jong, 2023). For learners in
Indonesian high schools, this challenge is compounded by limited opportunities for
authentic oral practice in regular classrooms (Menggo & Gunas, 2022). Drawing on
the model developed by Bachman and Palmer (1996), De Jong (2023) identifies two
core components of speaking proficiency: linguistic competence, covering the
structural, pragmatic, and sociolinguistic dimensions of spoken language, and
strategic competence, involving the communication strategies learners use to handle
breakdowns and sustain interaction. These two components work together in any
communicative task, from everyday conversation to formal presentations.

In classroom pedagogy, the principles of Communicative Language
Teaching (CLT) have shaped the way speaking is taught (Richards, 2006). CLT
places communicative competence at the center of instruction rather than focusing
narrowly on grammatical accuracy, expecting learners to develop both accuracy and
fluency through meaningful interaction and authentic tasks (Nunan, 1991; Richards,
2006). Research consistently demonstrates that despite years of formal English
instruction, many Indonesian high school students continue to struggle with
effective oral communication, particularly in fluency, pronunciation accuracy, and
confidence (Menggo & Gunas, 2022). Nggawu and Thao (2023) found that CLT-
based speaking instruction produced measurable improvements in students' oral
performance across different learner personality types. These findings reinforce the
need for speaking to be assessed through methods genuinely aligned with its
communicative nature.

This points to the need for an assessment approach that genuinely reflects
the performative nature of speaking. Language assessment scholars argue that
speaking should be evaluated through real communicative performance rather than
indirect measures of linguistic knowledge, and that a valid speaking assessment
must capture what learners can actually do with the language (De Jong, 2023). A
central concern in speaking assessment is validity, as task design, the role of the
interlocutor, scoring criteria, and rater consistency may all introduce construct-
irrelevant variance (Bachman & Palmer, 1996; De Jong, 2023). To reduce these
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sources of bias and ensure transparency, the use of a structured analytic rubric is
considered essential, providing clear descriptors for each dimension of oral
performance and enabling reliable, pedagogically meaningful judgments (Dimova,
2022; Nadolski et al., 2021; Stanley, 2021b). A well-designed rubric specifies
dimensions typically including pronunciation, grammar, vocabulary, fluency, and
comprehension, with level-specific descriptors that guide raters toward consistent
and defensible evaluations (Nadolski et al., 2021; Stanley, 2021b).

Analytic rubrics, which assign independent scores to each dimension, are
especially useful in speaking classrooms because they offer students specific,
actionable feedback on each area requiring improvement (Brookhart, 2018;
Nadolski et al., 2021). Nadolski and colleagues (2021) found that rubric-based
formative assessment outperformed conventional rating-scale approaches in
improving high school students' oral presentation skills, and that rater training
significantly enhanced inter-rater reliability. This view aligns with the broader
framework of authentic assessment, which insists that evaluation tasks be grounded
in real communicative performance and mirror meaningful language use beyond the
classroom (Stanley, 2021a). It is from this foundation that Performance-Based
Assessment emerges as a directly applicable approach to the assessment of speaking
skills (Dimova, 2022; O Malley & Valdez Pierce, 1996).

Within this context, Performance-Based Assessment (PBA) emerges as a
particularly relevant approach for teaching and evaluating speaking skills (Stanley,
2021a). PBA requires learners to actively demonstrate a skill, placing emphasis on
both the learning process and the final outcome. In speaking contexts, PBA tasks
replicate authentic communicative situations, offering students opportunities to use
language purposefully and be evaluated on their actual oral performance (Menggo
& Gunas, 2022; Stanley, 2021a). In the Indonesian context, Lestari and Azizah
(2021) found that PBA activities enabled learners to apply grammar features in
realistic contexts, while Aprianto and Sutarman (2025) found that rubric-based
speaking assessment provided a more comprehensive measure of students' oral
competence. Empirical evidence consistently indicates that PBA is associated with
improvements across key speaking dimensions while also supporting affective
outcomes such as self-confidence, learning autonomy, and reduced speaking
anxiety (Fadila & Trisno, 2025; Menggo & Gunas, 2022; Plengkham &
Wasanasomsithi, 2023). Recent studies in Indonesian high schools have similarly
found that PBA supports improvements in speaking performance while enhancing
motivation and confidence (Afifah & Widyantoro, 2025).

Extracurricular English Clubs have gained recognition as valuable
supplementary learning environments in Indonesian high schools, particularly
where classroom time for oral communication is limited (Maros et al., 2023;
Octaberlina & Muslimin, 2022). Simbolon, Tampubolon, and Pasaribu (2023)
found that English Club participation significantly improved students' speaking
ability, with mean scores increasing by 56%, while student engagement rose from
47% to 77% across sessions. Pratiwi (2024) similarly found that 81% of high school
students reported increased confidence in speaking following English Club
participation, though she also identified persistent challenges including
pronunciation difficulties and limited vocabulary retention, issues that a structured,
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rubric-based assessment framework could help address. Octaberlina and Muslimin
(2022) found that speaking activities such as speech, storytelling, and group
discussion contributed positively to students' oral development in vocabulary,
grammar, and pronunciation, while Maros et al. (2023) noted that regular, structured
oral practice was especially effective in developing fluency and vocabulary. In
boarding school contexts, English Clubs often operate as compulsory programs
integrated into the weekly schedule, ensuring participation across all proficiency
levels and eliminating the self-selection bias commonly found in voluntary
extracurricular studies (Gisma et al., 2025; Salsabila et al., 2025).

Despite these encouraging findings, significant gaps remain in the literature.
Most PBA studies have been conducted with university students in formal
classroom settings (Menggo & Gunas, 2022; Plengkham & Wasanasomsithi, 2023),
while research at the high school level is limited and focuses primarily on regular
classrooms rather than extracurricular programs (Fadila & Trisno, 2025; Putri et al.,
2024). Studies in English Club settings have rarely incorporated a systematic,
rubric-based assessment framework, and the unique context of boarding schools
where English Clubs are compulsory has received little attention in the literature.
Consequently, how PBA can be implemented to assess and support students'
speaking ability within a compulsory high school English Club at a boarding school
remains largely unexplored.

The present study seeks to fill this gap by examining the implementation of
PBA through a speaking performance activity conducted within a compulsory high
school English Club at a boarding school. Unlike voluntary English Clubs in public
schools, this setting includes students across all proficiency levels, eliminating self-
selection bias. Students prepared and delivered spoken English across a range of
communicative tasks over six months, culminating in a performance day that served
as both an authentic language event and a summative speaking assessment,
evaluated using an analytic rubric adapted from Brown (2004).

This study employs an explanatory sequential mixed-methods design
(Creswell & Plano Clark, 2017), combining quantitative analysis of speaking scores
and questionnaire data with qualitative interviews analyzed using thematic analysis
(Braun & Clarke, 2006). It is guided by three research questions: how students'
English speaking scores change following the implementation of Performance-
Based Assessment in the English Club extracurricular program; how students
perceive the implementation of PBA in the English Club extracurricular program;
and how students describe their experiences and reflections after participating in the
six-month PBA program. Correspondingly, the study aims to (1) describe changes
in high school students' English speaking scores following PBA implementation,
(2) describe students' perceptions of PBA as a speaking assessment approach, and
(3) explore students' experiences and reflections on participating in the program and
its perceived effects on their speaking development.
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RESEARCH METHOD
Research Design

This study employs a mixed methods research design. A mixed methods
approach is a procedure for collecting, analyzing, and integrating both quantitative
and qualitative data in a single study to better understand a research problem than
either type of data alone (Creswell & Plano Clark, 2017). Specifically, this study
uses an explanatory sequential design, in which quantitative data are collected and
analyzed first, followed by qualitative data to help explain the quantitative results
(Creswell & Guetterman, 2018).

The quantitative component adopts a one-group pretest-posttest approach,
in which participants are assessed before and after the six-month PBA program to
describe changes in speaking performance. As this design does not include a control
group and does not employ inferential statistical testing, the quantitative findings
are interpreted descriptively, as an initial indication of change, rather than as
statistical proof of a causal effect. The qualitative component consists of semi-
structured interviews with selected students to explore their experiences and
reflections, and is intended to help explain the patterns observed in the descriptive
quantitative data. Students' perceptions are gathered using a closed-ended
questionnaire, which is also analyzed descriptively. The qualitative data are
intended to complement and contextualize the quantitative findings, providing a
fuller understanding of how PBA was experienced in the compulsory
extracurricular English Club setting at a boarding school.

Participants

The participants of this study are 40 students enrolled in a compulsory
English Club program at a senior high school in a boarding school context in
Indonesia. All 40 students participate in the quantitative phase, which includes the
pretest, the six-month PBA treatment, the posttest, and the perception questionnaire.
For the qualitative phase, 5 students were purposively selected after the posttest,
based on their gain scores (the difference between pretest and posttest scores), to
capture a range of experiences from students with the highest improvement to those
with minimal or no improvement, while also considering representation across
different proficiency levels (Creswell & Guetterman, 2018).

Research Instruments

Three instruments were used to collect data in this study, each corresponding
to the research objectives. The primary instrument for measuring students' speaking
ability was an analytic speaking rubric adapted from Brown (2004), as applied in
Menggo and Gunas (2022). The rubric assesses student performance across five
dimensions: comprehension, vocabulary, grammar, pronunciation, and fluency.
Each dimension is scored on a four-point scale (1 = poor, 2 = fair, 3 = good, 4 =
excellent), deliberately excluding a midpoint to encourage clear and decisive
evaluative judgments. The analytic format was chosen because it allows each
dimension to be evaluated independently, offering a detailed picture of student
strengths and areas for development (Stanley, 2021b). The rubric was applied
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consistently to both the pretest and posttest speaking interviews. Both tests were
administered and scored by the same rater, the English teacher, to maintain
consistency in scoring criteria across the two measurement points. This single-rater
approach reduces variability in scoring standards but does not allow for inter-rater
reliability estimation, which is acknowledged as a limitation of this study.

A closed-ended questionnaire was developed to measure students'
perceptions of the PBA implementation in the English Club program. The
questionnaire consisted of 8 items adapted from the perception instrument used in
Menggo and Gunas (2022), which was originally grounded in the motivational
framework of Schunk et al. (2008). The items covered key areas: confidence in
speaking English, speaking anxiety, motivation to practice, perceived usefulness of
tutor feedback, and overall perceived improvement in speaking ability. Each item
was rated on a four-point Likert scale (1 = strongly disagree, 2 = disagree, 3 = agree,
4 = strongly agree), excluding a neutral midpoint to encourage decisive responses.
The questionnaire was administered in Indonesian via Google Forms at the end of
the program to ensure students could respond comfortably and honestly. Students
were informed that their responses would not affect their scores and were
anonymous.

A semi-structured interview guide was developed for selected students to
gather their perspectives on the program. The interviews focused on students'
experiences during the six-month PBA program, their perceptions of speaking
improvement, challenges they faced, and their overall reflections on the PBA
approach in the English Club context. The semi-structured format allowed for
flexibility, enabling the researcher to probe deeper into emerging themes.

Research Instruments

The study was conducted over six months and followed three phases. Before
program activities began, all 40 students completed an individual speaking pretest
assessed using the analytic rubric. The pretest task required each student to speak
on a given topic for a specified duration, providing a standardized baseline measure
of speaking ability across the five rubric dimensions. Pretest scores were recorded
and used to group students into beginner, intermediate, and advanced proficiency
levels for the English Club program.

Following the pretest, students participated in the six-month English Club
program, during which PBA was embedded throughout all speaking activities.
Weekly meetings incorporated a range of communicative tasks aligned with CLT
principles, including role plays, short presentations, and group discussions, as well
as preparatory activities leading toward the end-of-term speaking performance
(Richards, 2006). Throughout this phase, tutors applied the speaking rubric during
performance activities and provided verbal feedback to students after each session.
This ongoing assessment and feedback cycle reflects the process-oriented character
of PBA, in which the value of assessment lies as much in supporting learning as in
producing a final score (Stanley, 2021b). It is important to note that during regular
classroom hours, students primarily focused on reading and writing exercises,
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making the English Club the primary site for structured speaking practice and
assessment.

At the end of the six-month period, all 40 students completed an individual
speaking posttest, identical in format and assessment criteria to the pretest. The
posttest was administered and scored by the same rater using the same analytic
rubric to ensure consistency across measurement points (De Jong, 2023). Unlike
the pretest, the posttest score was based solely on this final interview, not
accumulated from daily scores, to maintain a direct and clean comparison between
the two measurement points. Following the posttest, gain scores were calculated for
all 40 students, and 5 students were selected for the interview phase based on their
gain scores. Prior to the interviews, students were informed that participation was
voluntary, that the interviews would be audio-recorded for transcription purposes,
and that their identities would be kept confidential in all reporting. The student
perception questionnaire was also distributed via Google Forms to all 40
participants at this stage. Students responded to 8 items based on their experience
during the six-month program. The questionnaire was anonymous and took
approximately 5—10 minutes to complete.

FINDING AND DISCUSSION
Finding
Speaking Score Results

Prior to the PBA program, a speaking pretest was administered to all 40
students using an analytic rubric adapted from Brown (2004), covering five
dimensions: Comprehension, Vocabulary, Grammar, Pronunciation, and Fluency,
each scored on a 14 scale.

Figure 1. Students' Speaking Scores Prior to PBA Implementation
10,00
9,00
8,00
7,00
6,00
5,00
4,00
3,00

9,05

2,00 1,98 2,03
2,00 1,55 1,50
0,00
Comrehension Pronunciation Fluency Vocabulary Grammar Total mean raw

Figure 1 presents the mean pretest scores for each dimension. The total
mean raw score was 9.05 out of a maximum of 20, placing students' initial speaking
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ability in the "poor" to "fair" category. Among the five dimensions, Vocabulary
obtained the highest mean (2.03), followed by Comprehension (2.00) and
Pronunciation (1.98). Fluency (1.55) and Grammar (1.50) were the two weakest
dimensions, indicating that students frequently experienced long pauses in
spontaneous speech and made persistent grammatical errors in oral production.
These results confirm that prior to the PBA intervention, students' speaking ability
required substantial improvement across all dimensions, with fluency and grammar
as the most critical areas.

After the six-month PBA program, a posttest was administered using the
same rubric and procedures.

Figure 2. Students' Speaking Scores Following PBA Implementation
14,00 13,15
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Figure 2 presents the posttest mean scores. The total mean raw score
increased to 13.15. Comprehension and Pronunciation obtained the highest posttest
means, both at 2.90, followed by Vocabulary (2.78), Fluency (2.43), and Grammar
(2.15). The comparison of pretest and posttest scores showed a consistent
descriptive increase across all five dimensions. Grammar, while showing the largest
absolute gain from 1.50 to 2.15, remained the lowest-scoring dimension at posttest.
As this study did not include a control group or inferential statistical testing, the
observed score increase is reported descriptively and should not be interpreted as
evidence of a causal effect of PBA on students' speaking ability.

Students' Perceptions of PBA
At the end of the program, a closed-ended questionnaire was administered to all 40
participants to capture their perceptions of the PBA approach.
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Figure 3. Students' Perceptions of PBA in an Extracurricular Setting
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The results indicate that students generally held positive perceptions of the
program, with an overall mean score of 3.16, falling within the "Agree" category.
The highest-scoring items were Item 4 (3.63), which measured students' perception
that tutors effectively helped improve their core speaking skills, and Item 5 (3.40),
which affirmed the value of tutor feedback and support. Item 8 (3.30) and Item 3
(3.28) also received strong agreement, reflecting positive views of the assessment
method and speaking activities such as role plays and presentations. In contrast, the
three lowest-scoring items concerned confidence in speaking (Item 1, 2.93),
motivation to practice independently outside the club (Item 7, 2.90), and reduction
of speaking anxiety (Item 2, 2.83). While all items fell within the "Agree" range,
the comparatively weaker endorsement of these items suggests that confidence
gains and anxiety reduction were present but unevenly distributed across
participants.

Qualitative Findings

To gain a deeper understanding of students' experiences with the PBA
program, semi-structured interviews were conducted with five purposively selected
students based on their speaking gain scores, representing a range of improvement
profiles. Table 1 presents the profiles of the five interviewees.

Table 1. Profiles of Interview Participants Based on Speaking Gain Scores

Student Level Pretest Posttest Gain Selection Rationale
Student 1 | Intermediate 55 95 +40 Highest gain

Student 2 | Advanced 80 95 +15 Highest posttest score
Student 3 | Intermediate 62 75 +13 Typical gain (close to mean)
Student 4 | Beginner 50 60 +10 Low gain

Student 5 | Beginner 45 45 0 No improvement
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Theme 1: Initial Anxiety and Compulsory Participation

Nearly all participants reported considerable anxiety at the start of the
program, particularly around the speaking pretest. Student 4 recalled: "I was really
embarrassed. Afraid of being wrong. Afraid my answers were bad. Afraid my
grammar was wrong. Afraid I wouldn't understand the questions." The intensity of
this anxiety varied across participants, though it was widely shared. One student
additionally linked initial reluctance to the compulsory nature of the program; this
was raised by only one participant and is treated as an individual observation rather
than a group-wide pattern.

Theme 2: Repeated Performance Increased Confidence

For students with higher speaking gains, initial anxiety gradually gave way
to increased confidence through repeated exposure to performance tasks. Student 1
reflected: "Later on, especially once I had performed often, it became normal. [ used
to be scared to speak alone, especially in front of people, but now I'm quite brave,
fluent." This pattern was consistently described by Students 1, 2, and 3. Students 4
and 5, who showed lower or no gains, did not report a comparable shift, a contrast
examined further in Theme 5.

Theme 3: Constructive Tutor Feedback Guided Improvement

Positive perceptions of tutor feedback were expressed by all five students
regardless of their speaking outcomes. Student 1 described the feedback as: "[The
tutor] always gives comments... It's supportive, it motivates me... it's not criticism.
It's like, 'you're already good, try fixing this part." Even Student 5, whose score did
not improve, acknowledged that post-performance feedback was useful in
identifying specific weaknesses. The universality of this response across all
proficiency levels suggests that constructive feedback delivery was a consistent
strength of the program.

Theme 4: Different Learning Responses Outside the Classroom

Independent practice outside the English Club varied considerably across
participants. Student 1 described a self-directed routine involving self-recording,
vocabulary review, and peer conversation. In contrast, Student 4 described practice
as largely assignment-dependent: "Only if there's an assignment. I look up words
on Google Translate... if there's no assignment, I usually don't practice." Student 5
reported minimal independent engagement with little retention of new language.
This variation in self-regulated learning behavior broadly corresponded with the
distribution of speaking gains observed across the five participants.

Theme 5: Challenges Limiting Speaking Improvement

For students with lower or no gains, the central challenge was not a failure
to understand feedback but an inability to translate it into concrete practice. Student
5 explained: "I already know I should practice, but when I actually try to start, I
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don't know where to begin. So in the end, I just don't." Student 4 similarly identified
persistent vocabulary gaps as a recurring barrier during speaking tasks. These
accounts suggest that for lower-proficiency students, the gap between
understanding feedback and acting on it was a key limiting factor, pointing to the
need for more structured guidance on how to practice between sessions.

Discussion

This study examined the implementation of Performance-Based Assessment
in a compulsory extracurricular English Club at a boarding school. The discussion
addresses each research question in turn, drawing on both quantitative and
qualitative findings. The quantitative findings indicate a descriptive increase in
students' mean speaking scores following the six-month PBA program, alongside
broadly positive student perceptions and varied qualitative experiences across
different proficiency levels.

Changes in Speaking Scores Following PBA Implementation

The total mean raw score rose from 9.05 at pretest to 13.15 at posttest out of
a maximum of 20. This pattern is broadly consistent with previous studies. Menggo
and Gunas (2022) documented a comparable increase from 60 to 76 following a
three-month PBA intervention at the college level. Plengkham and Wasanasomsithi
(2023) similarly found that posttest scores exceeded pretest scores across all
communication modes in a PBA-integrated program for Thai undergraduates. The
present findings align with this broader pattern, suggesting that structured speaking
programs incorporating PBA principles, rubric-based feedback, and repeated
communicative performance tasks may be associated with observable
improvements in oral performance scores.

These findings must be interpreted cautiously. The study employs a one-
group pretest-posttest design without a control group and does not include
inferential statistical testing. Alternative explanations, including general language
maturation over six months, the repeated testing effect, and students' independent
learning activities outside the club, cannot be ruled out, as noted by Fadila and
Trisno (2025). The findings therefore serve as an initial descriptive indication that
PBA-embedded speaking programs may support score improvement, rather than as
evidence of a definitive causal effect.

Among the five dimensions, Grammar remained the lowest-scoring at
posttest despite showing the largest absolute gain from 1.50 to 2.15. This echoes
Menggo and Gunas (2022), who also observed grammar as among the dimensions
most resistant to short-term improvement in speaking contexts. This pattern
suggests that while communicative exposure through PBA activities can support
receptive comprehension and phonological production relatively quickly, the
accurate application of grammatical structures in spontaneous oral production
requires more sustained and targeted instructional attention, a consideration worth
addressing in future implementations of PBA in similar extracurricular settings.
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Students' Perceptions of PBA Implementation

The questionnaire results indicate that students generally perceived the PBA
program positively, with an overall mean of 3.16 on a four-point scale. This is
consistent with Menggo and Gunas (2022), who reported similarly positive
questionnaire responses following a PBA speaking course, and with Plengkham and
Wasanasomsithi (2023), who documented favorable student attitudes toward
performance-based speaking tasks across multiple communication modes.

The highest endorsement was found for items related to tutor support and
feedback, with Item 4 (3.63) and Item 5 (3.40) receiving the strongest agreement.
When students can clearly identify what to improve and receive encouragement
alongside correction, the assessment process becomes pedagogically meaningful
rather than merely evaluative, a characteristic aligned with the process-oriented
nature of PBA as described by Stanley (2021b), in which the value of assessment
lies as much in the learning it generates as in the scores it produces.

The comparatively lower scores for confidence (Item 1, 2.93), motivation
to practice independently (Item 7, 2.90), and reduction in speaking anxiety (Item 2,
2.83) suggest that PBA, as implemented in this program, was more effective in
supporting structured in-program learning than in fostering autonomous practice or
reliably reducing anxiety across all participants. This partially contrasts with
Menggo and Gunas (2022), who reported stronger affective gains, including notable
reductions in speaking anxiety. The difference may partly be explained by the
compulsory nature of the present program and the wider range of student
proficiency levels included.

Students' Experiences and Reflections on the PBA Program

The qualitative findings provide a richer account of how PBA was
experienced across different proficiency and improvement profiles, and help
explain several patterns observed in the quantitative data.

Regarding initial anxiety, nearly all participants reported considerable
apprehension before and during the pretest, a high affective filter widely
documented in speaking assessment contexts (Krashen, 1982). For students with
higher gains (Students 1, 2, and 3), this anxiety diminished over time through
repeated exposure to performance tasks, consistent with the principle that frequent
low-stakes performance builds communicative automaticity over time (Richards,
2006). Students 4 and 5, however, reported that fear and hesitation persisted
throughout the full six months of the program. This divergence suggests that PBA
in a compulsory, mixed-proficiency setting may be highly effective for students
who enter with moderate confidence but may require additional differentiated
support for students whose anxiety is more deeply rooted.

Constructive tutor feedback was valued positively by all five students
regardless of their speaking outcomes, reinforcing the questionnaire findings and
confirming that the quality of formative feedback delivery was a consistent strength
of the implementation. This aligns with Nadolski et al. (2021), who demonstrated
that rubric-based formative feedback in speaking contexts is more effective than
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global rating approaches in directing students toward specific areas for
improvement. That even Student 5, who showed no score gain, acknowledged
feedback as helpful points to the robustness of this element across proficiency
levels.

A notable variation was observed in how students engaged with independent
practice outside the club. Students with higher gains described varied and self-
initiated routines, while students with lower gains reported practice that was
minimal or contingent solely on assignment deadlines. This extends the findings of
Menggo and Gunas (2022), who documented PBA's positive impact on study habits
in a more structured college-level context, by suggesting that these motivational
benefits may not transfer automatically to all learners in a compulsory secondary
school extracurricular setting. For future implementations, incorporating brief
guided sessions on self-directed practice strategies into the program itself may help
students with lower motivation develop habits that higher-gaining students
appeared to develop independently.

More critically, the accounts of Students 4 and 5 revealed that the central
barrier to improvement was not a failure to understand feedback but an inability to
translate it into concrete practice. Both students described knowing what needed to
be improved while simultaneously not knowing how to begin. This gap between
feedback comprehension and feedback application suggests that verbal feedback,
while clearly delivered, may need to be accompanied by structured practice
guidance, for instance, brief written practice plans specifying which dimension to
focus on and suggesting concrete activities aligned with the student's proficiency
level.

CONCLUSION AND SUGGESTION

This study examined the implementation of Performance-Based Assessment
in a compulsory extracurricular English Club at a boarding school, combining
quantitative score data with student perception and interview findings. The
descriptive results indicate an increase in speaking scores across all five rubric
dimensions following the six-month program, with the strongest gains observed in
comprehension and pronunciation, while grammar remained the most persistent
challenge. Students generally perceived the program positively, particularly in
relation to tutor feedback and support, though gains in confidence, anxiety
reduction, and independent practice outside the club were less consistently reported,
especially among lower-proficiency participants. The qualitative findings further
revealed that for some students, the central barrier to improvement was not a lack
of feedback but an inability to translate that feedback into actionable practice,
pointing to a gap between formative assessment and guided self-directed learning
that future PBA implementations should address.

Several limitations of this study should be noted. The one-group pretest-
posttest design without a control group means that the observed score increases
cannot be attributed to PBA with confidence, as alternative explanations including
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language maturation and the repeated testing effect cannot be ruled out. The use of
a single rater and the absence of inferential statistical testing further limit the
strength of the quantitative findings. The qualitative sample of five students, while
purposively selected, is small and may not represent the full range of student
experiences within the group. The compulsory boarding school context also limits
the generalizability of the findings to other settings, particularly voluntary English
Club programs in public schools. Future research should employ quasi-
experimental designs with control groups, multiple raters, and larger qualitative
samples to extend and strengthen these findings across more varied extracurricular
contexts.
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